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Section I: Executive Summary
SCHOOL PROFILE
Fuller Middle School, established in September 1994, was named in honor of Dr. Solomon
Fuller, a psychiatrist, and his wife Meta Fuller, a sculptor. The building was originally used as
Framingham South High School, and the architecture reflects this origin. Construction will start
in the summer of 2019 on a new Fuller Middle School to be built adjacent to the existing site.
The students and staff at Fuller Middle School comprise a racially and economically diverse
collection of individuals from across the globe, speaking 11 different languages.

Mr. Jose Duarte took over as principal of Fuller Middle School in 2016. Mr. Duarte has brought
with him a wealth of experience from the Boston Public Schools where he served as an
administrator in several schools. Mr. Michael Stevens has served as the assistant principal since
2013; prior to that, for twenty years he was a Technology Education teacher in Maynard at both
its middle and high schools.
In 2015, Fuller was ranked at the 20th percentile and Fuller’s number of students who
exceeded or met expectations totaled 32% in English Language Arts and 31% in Math. In 2016,
Fuller was ranked at the 30th percentile, and the number of students who exceeded or met
expectations totaled 47% in English Language Arts and 35% in Math. No percentile data is
available for 2017, but 29% of students met or exceeded expectations in English Language Arts,
with 27% in Math. In 2018, 31% of Fuller students met or exceeded expectations in English
Language Arts, with 19% of students meeting or exceeding expectations in Math. The school
fell to the 9th percentile and Fuller’s status was designated as “requiring assistance or
intervention.” As a result of the accountability designation, the school engaged a
representational team of educators as the Instructional Leadership Team ILT) to analyze and
reflect on data and the current state of the school and lead the design process to re-imagine
Fuller MS through the development of a turnaround plan. As a result of these sustained efforts
and reflection, Fuller MS envisions a bright future for students, families and staff.
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Fuller Middle School has more than 120 students with disabilities, representing approximately
one-quarter of the school’s population. Many of these students are supported through an
inclusion model where classes are co-taught by a content teacher and a special educator. In
addition to our inclusion model, Fuller Middle School houses two substantially separate
programs for students with intellectual impairments and with students with Autism Spectrum
Disorders. The Intellectual Impairments program serves students who have significant
intellectual and learning challenges. Some students in the program have significant weaknesses
in their social skills and activities of daily living. The program focuses on functional life skills and
knowledge about community in order for the students in this program to develop skills to
function as independently as possible. Other students in the program have excellent social
skills and benefit from a more traditional academic curriculum, with the academic curriculum
provided at a slower rate and with more scaffolding. This program has the capacity to work
with both types of students, as we offer both a functional life skills curriculum and a curriculum
that mirrors the standard curriculum. The Autism Spectrum Disorders program serves students
on the Autism Spectrum who require more social-pragmatic, academic, and behavioral
supports. This program provides intensive behavioral training relying upon ABA principles and
total communication techniques in order to develop social skills and academic readiness skills.
Of the approximately 614 students currently enrolled in Fuller, around 145 students (24%) are
first or second year English learners (most speak Spanish or Portuguese as their native
language). To serve their needs, Fuller provides a Transitional Bilingual Education program (TBE)
in which these students take language arts, math and science in their native language in
addition to receiving ESL instruction. Another 100 or so students participate in the Sheltered
English Immersion program (SEI) in which they take ESL classes in addition to their regular
academic classes. Fuller also runs a program for students who identify as Students with Limited
or Interrupted Formal Education (SLIFE).
Fuller Middle School partners with Genzyme, a health care and biotechnical company. Learning
opportunities are available to students, further supporting the school’s STEAM focus. There is
an afterschool program, the Aviators, which provides academic and social-emotional
enrichment to students throughout most of the school year.
Fuller is proud to be a STEAM school which practices the integration of Science, Technology,
Engineering, Arts, and Mathematics to promote collaboration, critical thinking, communication,
creativity and citizenship through project-based learning. During the year, students in all grades
participate in projects to demonstrate how learning can be applied to real-life problems by
combining disciplines rather than viewing them in isolation. By providing opportunities for
students to engage in inquiry, collaborate with peers, integrate learning across content areas,
utilize technology effectively, and make their thinking and learning visible, students will develop
and/or strengthen their growth mindset and feel more prepared to tackle future challenges.
Fuller Middle School is identified as a school “requiring assistance or intervention” because
Spring 2018 MCAS scores placed the school within the 9th percentile compared with all nonhigh schools in Massachusetts. Previous to 2018, Fuller’s MCAS scores had placed the school in
the Level 3 category since 2012, identified as such due to placement within the lowest
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performing 20% either as a school or within specific student groups (i.e. students identified as
Hispanic/Latino, Economically Disadvantaged, High Needs Students, Students with Disabilities,
English Learners (ELs) and former ELs).
VISION
At the core of Fuller Middle School’s vision is a sense of pride and unity in our community,
where students are innovators and architects of their own learning and future. Our long-term
vision of success for Fuller Middle School centers around a sense of pride and unity in the
community, both within the classroom and in the school as a whole. This vision includes
focusing on standards-based interdisciplinary learning to enhance our identity as a STEAM
school. Student learning and services will be asset-, rather than deficit-, based, as will
conversations amongst staff about individual students. Our vision will be supported by greater
parental outreach and involvement, and increased partnerships with businesses, institutions of
higher learning, and organizations within the larger Framingham community. All of these are
changes from past practice.
GOALS AND STRATEGIC OBJECTIVES
In order to realize this vision, the goals and strategic objectives of this turnaround plan are
aligned with the four turnaround practices. The goals all have students as their main focus, with
changes in instructional practice and an increased emphasis on student achievement and
growth. The goals are all designed to support the vision.
Turnaround Practice 1: Leadership, Shared Responsibility, and Professional Collaboration
The school has established a community of practice through leadership, shared responsibility for
all students, and professional collaboration.
High Leverage Goal 1: Our systems and structures ensure the entire Fuller staff has a shared
ownership with individual and collective responsibility for improving instruction and
monitoring strategies because every student is capable of high achievement and growth.
Strategic Objectives for High Leverage Goal 1:
1.1 Systems and structures are refined and streamlined in order to support building operations,
progress monitoring, and improved instruction.
1.2 Staff consistently and effectively collaborates, resulting in goal-oriented and actionable
outcomes in order to effect greater student achievement and growth.
1.3 Communication at all levels is accessible, clear, consistent, and timely in order to build a
shared sense of ownership and collective responsibility.
1.4 Staff participate in job-embedded professional development in order to improve instruction
and support our shared vision.
Turnaround Practice 2: Intentional Practices for Improving Instruction
The school employs intentional practices for improving teacher-specific and student-responsive
instruction.
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High Leverage Goal 2: Teachers and students are immersed in a culture where data is
continuously gathered and analyzed in order to assess student learning, adjust instruction,
and optimize growth and achievement for all students.
Strategic Objectives for High Leverage Goal 2:
2.1 All students have access to rigorous and engaging learning opportunities in order to
optimize growth and achievement for all students.
2.2 Create a culture where teachers, teams, and students employ systematic approaches for
gathering and analyzing data to assess student learning and to adjust instruction.
2.3 Teachers and teams design lessons that support checks for understanding and real-time
adjustment to practice.
2.4 Students have increased opportunities to engage in academic discourse and written
expression across all disciplines in order to optimize achievement for all students.
Turnaround Practice 3: Providing Student-Specific Supports and Instruction to All Students
The school is able to provide student-specific supports and interventions informed by data and
the identification of student-specific needs.
High Leverage Goal 3: Teachers and staff know students’ assets, needs, learning gaps and
targets; they match, progress monitor, and adjust interventions and accelerate learning so
that all students grow and reach or exceed learning targets.
Strategic Objectives for High Leverage Goal 3:
3.1 Establish a system for Tier 2 & 3 academic interventions in order to know students’ assets,
needs, learning gaps, and targets.
3.2 Students participate in explicit & systematic Tier 2 and Tier 3 interventions as needed in
order to reach learning targets and narrow learning gaps.
3.3 Students engage in authentic literacy learning in order to accelerate learning in all
disciplines and reach learning targets.
3.4 Implement a system for Tier 2 & 3 social-emotional interventions in order to know students’
assets, needs, learning gaps and social-emotional learning targets and for at-risk students to
receive appropriate social-emotional interventions.
Turnaround Practice 4: School Culture and Climate
A safe, orderly, and respectful environment for students and a collegial, collaborative, and
professional culture among teachers.
High Leverage Goal 4: The Fuller Middle School community fosters a safe and supportive
school climate in which all identities and cultures are valued and nurtured, so that all
students develop a sense of their own agency and role in local and global communities.
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Strategic Objectives for High Leverage Goal 4:
4.1 Respectful relationships are established between students and teachers based on relational
trust in order to foster a safe and supportive school climate.
4.2 Students feel safe to take academic risks and be active participants in their learning in order
for all students to develop a sense of their own agency and role in local and global
communities.
4.3 Faculty, staff, and administration support each other, take pride in being a part of the Fuller
community, and is united in living our vision.
This plan is designed so that High Leverage Goals 1 and 4 are in service to High Leverage Goals 2
and 3.
Fuller leadership is committed to ensuring that all aspects of the plan are treated with fidelity
and of a high priority. The plan is student-centered and takes a positive approach toward
improving student growth and achievement.
PROGRESS MONITORING
For each of the high leverage goals in this turnaround plan we have identified benchmarks to
monitor progress toward school improvement. Every 30 school days, the Fuller Middle School
instructional leadership team will participate in a progress monitoring session facilitated by
members of district leadership. During these sessions, members of the Fuller instructional
leadership team will have the opportunity to reflect on their progress, receive feedback from
district leaders, and make adjustments as necessary based on outcomes. Each of these
progress monitoring sessions will be structured using the Issaquah protocol to ensure the
reflection and feedback is delivered through a thoughtful and intentional process.
WHAT WILL CHANGE
This turnaround plan builds upon the strengths of Fuller Middle School while establishing the
systems and structures necessary to provide a sense of focus and clarity for the work of the
school moving forward. Objectives and initiatives were selected to address problems that
surfaced through data and root cause analysis. This plan clarifies the priorities of the school and
establishes clear guidelines for the work the school must do. The work of Fuller Middle School
is to close achievement gaps so that all students are high school ready when they leave; provide
high quality learning experiences for all students through culturally responsive, research-based
instructional practices; and support students in a respectful, nurturing environment. The goals
and strategies in this plan will transform the way educators make decisions. Teachers will plan
their lessons using universally designed practices to ensure all students have access to the
instruction and are appropriately challenged. Through collaboration, goal-setting, and an
emphasis on data-informed decision making, teachers will co-plan lessons, adjust their practice,
and embed frequent opportunities for student discourse and student writing in their
instruction. Teachers will receive more feedback from classroom visits and have the
opportunity to learn from colleagues through peer observations. Ultimately, students will be
more engaged in their learning, feel valued and respected, and reach high levels of academic
achievement.
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Section II: Stakeholder Engagement
Fuller MS sought input from a wide array of stakeholders that reflected the diversity of our student body
and also provided insight and experiences from the community. The Instructional Leadership Team
brainstormed a list of potential stakeholders using the Turnaround Plan Guidelines for Stakeholder
Engagement. We used the Eight Chairs Protocol to narrow down our list, paying close attention to
balancing perspectives and skills, and ensuring that the group represents the demographics of our
student population and historically marginalized groups.
Our stakeholder group is comprised of:
-

-

-

-

-

-

Mr. Jose Cruz is a representative from our bilingual parents and community members. This
representative was chosen to help address the need to build a greater sense of community,
ownership, and parent involvement across our school community, and to represent the
perspectives of a group of stakeholders who are historically underrepresented.
Dr. Esta Montano, represents the perspectives and needs of students with disabilities, English
language learners, and traditionally marginalized students. Dr. Montano is a retired Framingham
ESL teacher and was the Director of the Office of Equity and Achievement. She continues to work
with the district on issues of equity. She also served as an administrator at Boston Latin Academy,
where she worked with teachers and administrators to build the school’s cultural competency.
Mr. Noval Alexander is a Framingham School Committee member and serves as liaison to Fuller
Middle School. Mr. Alexander is able to bring the needs of Fuller Middle School, as outlined in the
turnaround plan, to the School Committee to advocate for Fuller Middle School during the
budget process. Mr. Alexander is also a special education teacher’s aide, and will keep special
education students in focus during this process.
Dr. Larnell Flannagan is the Interim Dean of the College of Education at Framingham State
University who is a higher education community partner and member of the Fuller Middle School
school site council. Dr. Flannagan was chosen because he can help facilitate community and
business partnerships that support the educational programming of Fuller Middle School.
Mr. Scott Edmund, a member of Framingham Families for Racial Equity in Education (FFREE) Mr.
Edmund was selected because he represents a group of community members whose mission is
to achieve racial equity across the Framingham Public School system including in the hiring and
retention of teachers, staff and administrators; professional development; curriculum and
instruction; and district policy and procedures. Mr. Edmund was chosen because he will keep our
focus on issues of racial equity as we move through this process.
Dr. Kate Bacon Schneider is a Fuller Middle School parent and teaching fellow at the BioBuilder
lab in Cambridge. Dr. Schneider was selected for her investment in Fuller as a parent and
community member, and for her experience and expertise in STEAM education.
Ms. Kara Fink, a representative from Fuller’s School Site Council and the PTO. Ms. Fink was
chosen to speak authentically about the needs and experiences of students in our school and as a
member of a group that advises school leadership.
Ms. Christine Mulroney is the president of the Framingham Teachers’ Association. Ms. Mulroney
was chosen for her investment in teaching and learning in the Framingham Public Schools and
her knowledge of collective bargaining agreements and the ways in which those agreements will
inform the content of our turnaround plan.
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We scheduled a series of four, two-hour meetings to bring together members of our ILT and our
stakeholders. The first meeting was held on February 26, 2019. At this meeting, we presented Fuller’s
accountability data to our stakeholders, and explained the process for crafting this turnaround plan.
Stakeholders and ILT members then engaged in a visioning protocol from which a portrait of a Fuller
Middle School graduate emerged. This portrait paints the Fuller graduate as having the academic
attributes of competency in academic language and literacy, curiosity, critical thinking and problemsolving skills, and application of knowledge to real-world situations; the personal competencies of selfconfidence and self-awareness, kindness, and responsibility; and the interpersonal competencies of
collaboration, cultural proficiency, empathy and compassion, and environmental stewardship.
Our second meeting was held on March 26, 2019. The meeting began with an overview of the findings
from our second School Works site visit. Then, stakeholders and members of the redesign team broke
into smaller groups to look at various points of data, such as MCAS results, iReady diagnostic data, and
Panorama Survey data, using the See-Think-Wonder protocol. Some key findings from this data analysis
included the observations that absenteeism is impacting student learning, the number of English
Language Learners at our school is high, language could be a barrier to academic success as measured by
the MCAS, teacher retention rates are low, white students are outperforming other subgroups, and
iReady diagnostic growth is inconsistent across the student population. Using this data analysis as a
lens, and informed by the previous session’s profile of a Fuller graduate, stakeholders and redesign team
members then looked at the priority concerns the ILT had identified in relation to each of the 4
turnaround practices. The stakeholders agreed that the ILT had identified appropriate priority concerns.
The third meeting was held on May 21, 2019. During this meeting, members of the ILT reviewed the
finalized vision statement with the stakeholder group and discussed how the stakeholders’ input was
incorporated into the vision of the graduate. The bulk of the meeting was focused on reviewing the four
high leverage goals the ILT had written from the priority concerns and the corresponding theories of
action. Working in small groups, stakeholders were asked to give feedback and ask questions to guide
the ILT as they choose the strategic objectives and initiatives to support each high leverage goal.
The fourth meeting occurred on June 11, 2019 in which stakeholders reviewed the strategic objectives
and initiatives of the Fuller Turnaround Plan. Feedback was gathered by looking at the strategic
objectives and initiatives for each goal, one at a time. The guiding questions were “What will change for
students?” and “What will change for families?” Stakeholders then shared ideas regarding ways to
communicate with the greater Framingham community about the Fuller Turnaround Plan. The meeting
concluded with a discussion of next steps, as well as plans for continuing to have regular stakeholder
meetings four times per year moving forward. The dates for next year’s meetings were set: September
24, 2019; December 10, 2019; March 10, 2019; and June 9, 2019. (Note: An additional meeting has
been tentatively scheduled for August 13, 2019 to review the 3-year plan with benchmarks and the
communication plan to the community.) The building principal, with support from members of the ILT,
will communicate with stakeholders on an ongoing basis and facilitate these meetings.
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Meeting #/Stakeholder Input

Section Where Input Is Reflected in Turnaround
Plan

Meeting 1: Portrait of a Graduate

Section III: Envision the Future

Meeting 2: Data Analysis and Priority Concerns

Section IV: Analysis of Assets and Challenges

Meeting 3: High Leverage Goals and Theories of
Action

Section V: Strategic Objectives and Initiatives
Aligned to the Turnaround Practices

Meeting 4: Review of Strategic Objectives and
What Will Change

Section V: Strategic Objectives and Initiatives and
Section VII: Goals, Benchmarks and Progress
Monitoring
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Section III: Envision the Future
Fuller Middle School’s Instructional Leadership Team met in January 2019 to engage in a visioning
protocol. The meeting began with a jigsaw-style review of five videos highlighting strategies in successful
turnaround schools. The ensuing discussions revolved around: changes in instructional practices,
collaborative walk-throughs, data sharing, student engagement in the classroom, student thinking
regarding self-competency, using data when conferencing with students, flexibility in scheduling,
staffing, and grouping, transdisciplinary learning, making learning visible, and academic discourse. These
discussions provided the foundation for our visioning activity.
The next step in the visioning process involved the ILT breaking into two groups to consider two
questions: What will Fuller’s future look like, and what will it take to get there? Our visioning was also
guided by Fuller’s imminent construction of a new school, the design of which was influenced by Fuller’s
focus on promoting STEAM and interdisciplinary learning. The two groups came back together to share
their thinking and to compile a common vision for Fuller’s future.
Our long-term vision of success for Fuller Middle School centers around a sense of pride and unity in the
community, both within the classroom and in the school as a whole. This vision includes focusing on
standards-based interdisciplinary learning to enhance our identity as a STEAM school. Student learning
and services will be asset-, rather than deficit-, based, as will conversations amongst staff about
individual students. Our vision will be supported by greater parental outreach and involvement, and
increased partnerships with businesses, institutions of higher learning, and organizations within the
larger Framingham community.
As a result of this process, the ILT designed the following vision for Fuller Middle School: At the core of
Fuller Middle School is a sense of pride and unity in our diverse community, where students are
innovators and architects of their own learning and future.
As we realize this vision, the following things will change academically for students over the next 3-5
years:
● Students will display intellectual curiosity and a willingness to take academic risks
● Students will use academic language that is consistent from classroom to classroom to express
their learning
● Students will be able to articulate what they are learning and doing, and why they are learning
and doing it
● Students will be more invested in and take greater ownership of their academic progress
The following things will change from a social-emotional perspective for our students over the next
three years:
● Students will feel a greater sense of belonging and connection to the Fuller community
● Students will be able to name and describe the benefits of skills, behaviors, and attitudes that
help them become a good student and a good person.
● Students will respect the dignity of each person and their rights to be heard, to be valued, and to
learn in a safe classroom
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● Students will accept other viewpoints respectfully and appreciate individual and group
similarities and differences.
● Students will use restorative practices to resolve conflict
As we realize this vision, educators will be supported in making the following shifts in their affect and
pedagogy. To realize our vision, over the next three-five years, educators will:
● Be supported in work that helps them to confront their assumptions and biases in relationship to
students, colleagues, and the community, and in learning strategies to be more cognizant of and
responsive to these biases
● Be supported and empowered through work that shifts leadership and problem-solving to teams
of educators
● Agree on key academic language that supports students in making connections across subject
areas and grade levels
● Agree on, implement and analyze common assessments with fidelity
● Be supported in making shifts in their unit and lesson planning such that learning opportunities
are based on universal design for learning; supported through frequent checks for
understanding, feedback, and real-time adjustments to practice; and focus on academic
discourse and written communication across disciplines.
● Be supported in using protocols for looking at data so that meetings, conferences, and decisionmaking are data based
In order for our vision to be realized, supported and sustained, Fuller Middle School staff/students will
need:
● Targeted, sustained teacher development that includes peer observation and coaching cycles
● Collaboration time that allows for pre-planning, implementation, and reflection of academic
work as well as for considering individual students holistically in order to determine appropriate
interventions, when needed
● Flexibility and creativity in scheduling to meet the needs of both students and teachers
● Project-based learning that is visible and in partnership with businesses, colleges, and community
partners
● Increased and frequent activities and opportunities to build a sense of belonging and school pride
● Real-world, hands-on, authentic learning, including service learning
● More transportation options for students so that they can participate in extracurricular activities
and receive additional teacher help (i.e. a 4:00 bus)
● Effective interventions for students that are data-driven, flexible, and timely and that are
provided by well-trained support staff
● Continued support for training and supporting staff in restorative practices and other socialemotional learning best practices
● Continued support for training and supporting staff in the implementation of professional
learning communities
● Support for training staff in Universal Design for Learning methodology
This current improvement effort is a continuation and extension of the pre-proactive turnaround plan
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crafted by the ILT and informed by a site visit by SchoolWorks in the spring of 2018. As a result, Fuller
Middle School has already begun to implement some initiatives related to turnaround practices. These
practices include:
● Support the development of Professional Learning Communities (PLCs) through partnering with
the Center for Collaborative Education to train staff on PLC best practices
● Support continued development of consistent and effective school culture and climate through
partnering with outside consultants
● Initial professional development for staff in the principles and practices of Universal Design for
Learning
● Increasing staff participation in our home visit program
Our next steps in this improvement effort represent a change from what was done in the past in the
following ways:
● Flexible scheduling will allow time for:
○ peer observations, feedback and coaching cycles
○ teams of teachers and co-teachers to more effectively co-plan, implement, reflect upon
and revise lessons and units
○ the planning and teaching of interdisciplinary units
● Lesson and unit planning will be driven by Universal Design for Learning principles
● Staff trained in intervention, such as reading and math recovery, will be available to provide
interventions to students
● Engagement with stakeholders will increase our connection to and leveraging of community
resources
Fuller’s vision for the future aligns with Framingham Public School’s strategic plan for school years 20172020. Fuller’s vision and FPS’s strategic plan both include:
● An emphasis on data-driven instruction and intervention
● Increased opportunities for collaboration
● Improved academic and social-emotional support structures for students
● Commitment to STEAM education and personalized, project-based learning
● Engagement of and collaboration with families
● Partnerships with community businesses, organizations, and institutions of higher learning
● Implementation of Professional Learning Communities
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Section IV: Analysis of Assets and Challenges
Fuller ILT analyzed a robust set of data from the following sources:
● Internal data included:
○ Student demographic data
○ Student attendance (Aspen X2) and behavior data (School Wide Information
System - SWIS)
○ Student course grades and pass/fail data
○ Panorama School Culture and Climate survey of staff and students
○ Ratings based on classroom visit rounds (CVR)
○ iReady diagnostic growth and achievement data in math and reading (Fall 2018
and Winter 2019)
● External data included:
○ Accountability measures such as MCAS targets and chronic absenteeism
○ SchoolWorks Turn Around Site Visit Report
○ Assessing Comprehension and Communication State-to-State (ACCESS)
○ Massachusetts Comprehensive Assessment System (MCAS) growth and
achievement data in ELA, Mathematics, and Science/Technology/Engineering.
Data was specifically analyzed according to cohorts, grade level, and state-identified student
groups, as well as by students who placed in the lowest quartile of MCAS achievement.
The initial step in this process was engaged through a protocol that posed the essential
questions: What data are noteworthy? Why are these data important (What do these data
suggest? What inferences can you make about student learning and experience?)? What is a
priority concern/focus/problem? Out of this process, four priority concerns were identified and
then transformed into problem statements. For each problem statement, the ILT moved
through a process of root cause analysis by which the underlying causes of the problem were
precisely identified.
Student Demographic Data

The following data reflect the composition of Fuller Middle School’s student population over
the past two school years. Of particular note is the increase of percent of Fuller students who
are identified as having a first language other than English, English language learners, students
with disabilities, and high needs students. Also of note is the percent of students at Fuller who
identify as Hispanic as compared to the Framingham district and to the State.
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2017-2018:
■ Total enrollment - 501 students

●
●
●
●
●

First language not English - 54.1%
English Language Learner - 28.3%
Students With Disabilities - 25.3%
High Needs - 71.1%
Economically Disadvantaged - 46.1%

●
●
●
●
●

First language not English - 55.9%
English Language Learners - 32.4%
Students With Disabilities - 27.3%
High Needs - 76%
Economically Disadvantaged - 46.2%

2018-2019:
■ * Total enrollment as of June 2019 - 610 students (DESE data does not
accurately reflect end-of-year numbers)

Fuller’s demographic data can be viewed as both an asset and a challenge. When taken as a
whole, Fuller’s data point to a rich diversity of student/family cultures, languages, and learning
approaches. When this wealth of diversity is understood and supported among staff and
students, it can lead all students to high achievement and meaningful goal-setting as they move
into careers and higher education. This same data also pose a challenge in that staff and
students have struggled to adopt sufficient cultural proficiencies such that high student
achievement and goal-setting would be the norm. This struggle is also evident in Fuller’s
student attendance, behavior (SWIS) and achievement data, presented below.
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Student Attendance Data 2018-2019

During the 2018-2019 school year, 36% of students (204 out of 565) accrued 10 or more
absentee days. 24% of students who are in the English Language Learner student group were
reported to be chronically absent. Other student groups with high chronic absentee rates were
those identified as economically disadvantaged, students with disabilities, high needs students
and those who identify as Hispanic/Latino. (See Appendix A for complete attendance data for
the two previous school years, as well.)
Student Behavior Data entered into the School Wide Information System (SWIS)

Student behavior data indicate an increase in the number of daily office referrals over the
course of the past four school years, from 2.4 referrals per day to 7.0 referrals per day. In 20172018, the three most reported categories for referral were inappropriate language, class
disruption, and physical aggression.
In 2018-2019, the five most reported categories for referral were physical aggression,
disrespect, disruption, defiance, and skipping; with the great majority of referrals the result of
students’ classroom behavior. 21.77% of Fuller students had two or more office discipline
referrals over the course of the school year, and 9.78% of students had six or more office
discipline referrals over the course of the school year.
Average Number of Daily Office Referrals:
2015-2016
2.4 referrals per day
2016-2017
4.2 referrals per day
2017-2018
5.4 referrals per day
2018-2019
6.6 referrals per day
As of 3/20/19, students who identify as Hispanic/Latino received approximately 58% of
behavior referrals while comprising 38% of the student population, African American students
received 17% of referrals while comprising 10% of Fuller’s population, and white students
received 25% of referrals while comprising 45% of the student body. This data points to
concerns around cultural competency, equity, and respect for diversity. These concerns are
specifically addressed in Priority Goal #4, but also informed the work done on all of Fuller’s
priority goal areas.
Panorama Culture and Climate Survey Data

2018 student responses are notable for a decline in the percent of students who report an
ability to regulate their own emotions and students who report feeling safe at school. The data
also indicate that less than 30% of Fuller students report attentiveness and investment (school
engagement) in school. Percents indicated in each of the categories below, except for emotion
regulation (20-39th percentile) fall below the 20th percentile, nationally, and reveal areas in
need of attention by this Turn-Around Plan.
Staff responses to the Panorama Survey indicate 77% favorable perception of faculty and staff
relationships with families at Fuller. At the same time, staff report only 39% favorable
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perception of the social and learning climate (below the 20th percentile). Other staff response
data show declines in favorable staff perception in all categories except professional learning
about SEL (still below the 20th percentile). (See Appendix A for complete data.)
Classroom Visit Rounds Data (CVR)

Over the course of 2018-2019, 429 classes were observed by Framingham district and Fuller
leadership. Data gathered from these observations show relative strength in the areas of
supporting all students in their social-emotional development (average score 2.38 out of 3) and
lesson planning designed around meaningful, standards-based content and language objectives
(average 2.03 out of 3). Relative weaknesses are noted in teachers’ use of multiple and varied
grouping of students for meaningful instruction (average 1.68 out of 3) and in their use of
frequent student assessment and checks for understanding in order to differentiate instruction
(average 1.62 out of 3). Concerns related to these weaknesses are specifically addressed in
Priority Goals 2 and 3.
iReady Diagnostic Data - Growth and Achievement

Winter 2019 iReady diagnostic achievement data revealed:
● 71% of Fuller students are at least one year below grade level achievement and 41% are
at least two years below grade level achievement in Math.
● 67% of Fuller students are at least one year below grade level achievement and 50% are
at least two years below grade level achievement in Reading.
A more complete look at the iReady data, including achievement and growth by grade level and
by the student groups, English learners and students with disabilities can be found in Appendix
Assessing Comprehension and Communication State-to-State (ACCESS)

177 Fuller students participated in the 2018 ACCESS test. Of these students, 38% tested
proficiency level 1 (entering), 25% tested level 2 (emerging), 28% tested level 3 (developing),
9% tested level 4 (expanding), and 2% tested level 5 (bridging). No student tested at
proficiency level 6 (reaching). 32% of tested students made progress in their ACCESS
proficiency levels.
Spring 2018 MCAS 2.0 Data

Fuller’s Spring 2018 MCAS data show that, collectively, all students at Fuller earned 14% of
possible points toward improvement targets, and students in the lowest quartile earned 12% of
possible points toward improvement targets.
When looking at Spring 2018 MCAS 2.0 achievement student grouping data, ELA, Math and
Science (8th Grade) declines were evident for all student groups, the one exception being that
of Grade 8 Math, students with learning differences (SWD), whose achievement improved from
478.8 to 479.7 (target 480.9). Most notably, students who are identified as EL/FEL and students
who identify as Hispanic/Latino demonstrated the most significant declines in achievement:
ELA EL/FEL scores declined 4.4 points to 470.2, Hispanic/Latino scores declined 4.2 points to
477.2; Math EL/FEL scores declined 4.2 points to 472.8, Hispanic/Latino scores declined 4.5
points to 475.9; Science EL/FEL scores declined 10.2 points to 25.5, Hispanic/Latino scores
declined 7.1 points to 38.2. (See Appendix A for Spring 2018 MCAS 2.0 data tables.)
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SchoolWorks Turnaround Site Visit Report

In March of 2019, the Schoolworks site visit conducted a research-, practice-based analysis
through which the team identified school-wide strengths of teacher collaboration, progress
toward increasing instructional capacity and best practices, and identification of key
instructional strategies expected in all classrooms.
Strengths were identified in the areas of:
1. The school has established a collegial, respectful, and supportive environment.
2. There is an Instructional Leadership Team (ILT) that includes administrators, department
heads, and teachers from each grade level who are conducting walkthrough
observations.
3. Leadership and teachers have started to identify and implement instructional practices.
4. There are structures and programs that are beginning to have a positive impact on the
school.
Weaknesses were identified in the areas of:
1. School leadership and teaming structures
2. Communication that is clear, timely, and consistent
3. Focus on student goal-setting and progress monitoring during team meetings
4. High-quality differentiation, student groupings and formative assessments
5. Structure of ESL/Bilingual team and team-meeting schedules
6. Communication/feedback of, and response to classroom/instructional setting visit
round data
7. Ongoing, systematic process for analyzing data to assess instructional efficacy
8. Provision of targeted, student-specific supports in ELA and Math
9. Consistency of response to, and communication of, concerns regarding students who do
not meet behavioral expectations.
As a result of our process of data analysis, we were able to identify a problem statement
related to each turnaround practice. Each problem statement was then used to write a high
leverage goal for the Fuller Turnaround Plan. Although each goal aligns with individual
turnaround practices, when implemented, goals support other aspects of the plan in an
interrelated way that crosses practices. In the sections below, the throughline form data
analyzed to root cause to goal to theory of action is described.
Turnaround Practice 1

Leadership, Shared Responsibility, and Professional Collaboration

According to the SchoolWorks turnaround site visit report (2019), Fuller teachers are
collaborative and committed. They value the collaborative time together and mostly enjoy
working together. However, the school has leadership and teaming structures needed (sic) to
improve; and, lack of communication and collaboration among some teams limit the ability of
all staff to have shared ownership and collective responsibility for improving instruction.
Furthermore, while the school is beginning to monitor the use of instructional practices,
leadership and leadership teams have not established a collective process for monitoring key
improvement strategies. Also, data from the Panorama survey suggests that only 51 percent of
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students feel connected to at least one adult in the building, only 42 percent feel a sense of
belonging, and just 27 percent are engaged with the school. This information suggests that,
systemically, too many adults are not connecting with each other and with students.
The ILT agreed this was an area that must be addressed as part of the turnaround plan. As a
result, the team identified the following Priority Concern:
● The systems and structures we have in place are not sufficient to address the needs of
the students we have (eg. social emotional, academic, personalized learning, class size)
Using a Five Whys protocol, the ILT identified the following root causes:
● Lack of communication and collaboration among some teams limits the ability of all staff
to have shared ownership and collective responsibility for improving instruction
● Leadership and leadership teams have not established a collective process for
monitoring key improvement strategies
Contributing factors to this concern include a lack of collective and distributive leadership
structures and practices, a lack of clarity of the role of the ILT, lack of consistency among
professional learning communities, a lack of clarity of the roles and responsibilities of staff and
staff teams within the school, inconsistent communication, and consistent use of collaboration
time as defined and scheduled. As a result, the ILT identified the following goal:
High Leverage Goal 1: Our systems and structures ensure the entire Fuller staff has a shared
ownership with individual and collective responsibility for improving instruction and
monitoring strategies because every student is capable of high achievement and growth.
Our theory of action is that if Fuller Middle School establishes systems and structures to
support all staff in meeting their individual and collective responsibilities for improving
instruction and monitoring strategies, then we will be able to meet the needs of every student
so they are able to learn and grow at a high level.
Turnaround Practice 2

Intentional Practices for Improving Instruction

According to the SchoolWorks Site Visit report, there is clear evidence the school has made
progress in terms of building instructional capacity in the school. However, the school has
identified expectations for classroom instruction but, there is a lack of consistency in how
teachers translate these expectations into concrete lessons that provide all students with high
quality instruction. The need for continued improved instructional practice is noted by looking
at CVR data. Over the course of 2018-2019, 429 classes were observed by Framingham district
and Fuller leadership. A clear weaknesses was noted in teachers’ use of multiple and varied
grouping of students for meaningful instruction (average 1.68 out of 3) and in their use of
frequent student assessment and checks for understanding in order to differentiate instruction
(average 1.62 out of 3). In addition, although school leaders are in classrooms regularly and
using a standard tool linked to expectations, teachers do not consistently receive individual
feedback that they can use to improve their professional practice. Finally, teachers are
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beginning to use some data to assess student progress; however, there is not a systematic
process for teachers to use this data to assess and improve the effectiveness of their instruction.
The ILT agreed this was an area that needed to be addressed as part of the school’s turnaround.
They identified the following Priority Concern:
● Teachers are beginning to use some data to assess student progress, however, there is
not a systematic process for teachers to use this data to assess and improve the
effectiveness of their instruction.
Using a Five Whys protocol, the ILT identified the following as a root cause:
● Teachers lack the skills to properly assess learning of all students to determine focus,
inform instruction, inform re-teaching, and to differentiate instruction
Contributing factors to this concern include a lack of a school culture in which data is highly
valued and systematically analyzed to inform practice across the school, the need to support
staff in understanding what data is important, and a need to develop the skill set of educators
to make adjustments to practice based on formative assessment data. Areas to be leveraged as
part of this priority area include focusing the work of existing professional learning
communities on data and analysis of student work, deepening the universal design for learning
practices that have recently been embedded within the school, and strengthening the ongoing
work of the ELA and math departments related to student writing and academic discourse. As a
result, the ILT identified the following goal:
High Leverage Goal 2: Teachers and students are immersed in a culture where data is
continuously gathered and analyzed in order to assess student learning, adjust instruction,
and optimize growth and achievement for all students.
Our theory of action is that if Fuller Middle School becomes a data-centered culture in which
staff continually assess student learning and make adjustments to practice using researchbased instructional practices, then teacher instruction and student learning will improve,
resulting in optimal student learning and growth.
Turnaround Practice 3

Providing Student-Specific Supports and Instruction to All Students

According to the SchoolWorks site visit report, Fuller Middle School is beginning to use some
baseline and benchmark data to identify student needs and provide academic interventions;
however, the school does not have a system for monitoring the effectiveness of these
interventions. In addition, the school’s “What I Need” (WIN) block is an existing structure used
to provide students with academic and social-emotional support; however, the school is still
challenged to provide targeted, student-specific ELA and math support. The need for improved
interventions is evidenced by MCAS data. In ELA, the number of students meeting or exceeding
expectations dropped in most grades. Grade 6 went from 29 to 27 percent, Grade 7 went from
35 to 33 percent, while Grade 8 went up from 24 to 33 percent. In Math, Grade 6 went from 27
to 16 percent, Grade 7 went from 25 to 22 percent, and Grade went from 27 to 20 percent. In
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terms of identified student groups, only 4 out of the 16 groupings met or exceeded
expectations.
The ILT identified the following Priority Concern:
● The school does not have a system for monitoring the effectiveness of academic and
social-emotional interventions.
Using a Five Whys protocol, the ILT identified the following as a root cause:
● Educators need to use collaboration time to specifically look at intervention data and
check for what students are learning, improve intervention, close learning gaps and
increase growth.
Contributing factors to this concern include a lack of a clear success criteria for successful
attainment of learning goals by all students, a lack of student goal setting and feedback cycles,
inconsistent or lacking progress monitoring of student interventions, and ineffective or lacking
intervention practices for reading and math. However, Fuller administers the iReady diagnostic
assessment three times per year and this would provide an effective screening measure to
identify students two or more years behind grade level. As a result, the ILT identified the
following goal:
High Leverage Goal 3: Teachers and staff know students’ assets, needs, learning gaps and
targets; they match, progress monitor, and adjust interventions and accelerate learning so
that all students grow and reach or exceed learning targets.
Our theory of action is that if Fuller Middle School effectively and intentionally match
interventions to student needs, monitor student progress, and adjust interventions accordingly,
then all students will meet or exceed their learning targets every year.
Turnaround Practice 4

School Culture and Climate

According to the SchoolWorks site visit report, Fuller Middle School has made progress in
taking steps to address students’ social-emotional needs. The school has systems in place to
provide social-emotional support to students based on need and is beginning to monitor the
impact of these initiatives. Furthermore, classroom behavior is generally positive and
supportive; however, expectations for students and teachers are inconsistent. Finally, the school
climate is characterized by collaboration among teachers; however, inconsistently held
expectations for student performance and academic growth is an emerging challenge.
Additional data that supports a need for improvement comes from SWIS data. For example, the
average number of daily office referrals in 2015-2016 was 2.4 per day, in 2016-2017 it was 4.2
referrals per day, in 2017-2018 it was 5.4 referrals per day, and in 2018-2019 it was 6.6 referrals
per day. Further, As of March 20 in 2019, students who identify as Hispanic/Latino received
approximately 58 percent of behavior referrals while comprising 38 percent of the student
population; African-American students received 17 percent of referrals while comprising 10
percent of Fuller’s population, and white students received 25 percent of referrals while
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comprising 45 percent of the student body. The data points to concerns around cultural
competency, equity, and respect for diversity.
The ILT believed this to be an area of important focus and identified the following Priority
Concerns:
● Some students feel that teachers don’t like them or care about them because they don’t
understand who they are as a person (i.e. culture, background, family/personal issues)
● Teachers are struggling to connect with students in a way that helps students feel cared
for/understood and also, acknowledging and recognizing positive behavior, as well as
addressing and holding students accountable for problematic behaviors.
Using a Five Whys protocol, the ILT identified the following root causes:
● Inconsistent responses to challenging student behavior, with unclear guidelines for both
disciplinary action and supportive interventions.
● Students report that there are inconsistent expectations and consequences both in
terms of behavioral and academic measures.
● According to School Works findings, 35% of observed classrooms were rated effective
for the Supportive Learning Environment indicator.
● Expectations for collegial communication, relationships, and leadership have been
communicated, but are not clearly evident in the actions and interactions across all staff
throughout the building.
● Also according to the School Works findings, 20% of observed classrooms rated effective
for behavioral expectations.
Contributing factors to this concern include low student engagement in classroom instruction, a
lack of culturally responsive teaching practices, existing implicit biases, inconsistent use of
instructional practices to support English learners, and a lack of high academic and behavioral
expectations for students. An analysis of school data also showed Hispanic/Latino students
have the highest rate of office referrals and highest rate of course failure. Furthermore,
students with disabilities, African American students, and English learner students have high
rates of office referrals and high rates of course failure. As a result, the ILT identified the
following goal:
High Leverage Goal 4: The Fuller Middle School community fosters a safe and supportive
school climate in which all identities and cultures are valued and nurtured, so that all
students develop a sense of their own agency and role in local and global communities.
Our theory of action is that if Fuller Middle School builds strong relationships between and
among students and staff through a supportive learning environment with consistent
expectations informed by culturally-responsive teaching, then students will become invested in
themselves as learners and citizens.
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Section V: Strategic Objectives & Initiatives Aligned to Turnaround Practices
Turnaround Practice #1
High Leverage Goal 1: Our systems and structures ensure the entire Fuller staff has a shared
ownership with individual and collective responsibility for improving instruction and monitoring
strategies because every student is capable of high achievement and growth.
Theory of action: If Fuller Middle School establishes systems and structures to support all staff in
meeting their individual and collective responsibilities for improving instruction and monitoring
strategies, then we will be able to meet the needs of every student so they are able to learn and grow at
a high level.
Research considered in developing strategic objectives for High Leverage Goal 1 include the article, Key
Characteristics of Middle School Performance, by Ronald A. Styron Jr. & Terri R. Nyman (2008) which
strongly suggests that middle school administrators should recognize the importance of teacher
relationships and their impact on student performance. Providing opportunities for teachers to interact
strengthens personal and professional relationships. As relationships are cultivated, collaboration is
increased, promoting student and teacher performance. The ILT also reviewed an American Institutes
for Research report, Evaluation of Level 4 School Turnaround Efforts in Massachusetts - Part 1:
Implementation Study, by Laura Stein, Susan Therriault, Alexandra Kistner, Amelia Auchstetter, and
Karen Melchior (2016). This report focused on how Level 4 schools use School Redesign Grants (SRGs)
and other supports to catalyze improvement and how SRGs, specifically, impact student achievement.
This report emphasizes that it is “important to create schedules that allow for collaborative work during
the school day.” Developing and implementing strategies for effective two-way communication between
principals and teachers was also seen as very important or essential to school improvement. Finally, the
ILT considered the Institute of Education Sciences practice guide, Turning Around Chronically LowPerforming Schools, by Rebecca Herman, Priscilla Dawson, Thomas Dee, Jay Greene, Rebecca Maynard,
and Sam Redding (2008). This guide addressed key areas for turnaround including building leadership,
improving instruction, and the importance of quick wins and a committed staff.
As a result of this research, the ILT recognized it was important to focus the school’s efforts on aspects
that will improve systems and structures across the school. Those include: strengthening the school’s
teaming structures, including roles and responsibilities of each team; building upon the staff’s
willingness to collaborate by providing teams with dedicated collaboration time during the school day to
co-plan, analyze data, and look at student work; improve communication throughout the school; and
provide job-embedded professional development in high leverage areas through peer observations and
training or coaching in professional learning communities, universal design for learning, and culturally
responsive teaching.
The identified strategic objectives and initiatives are:
Strategic Objectives

Initiatives/Actions

1.1 Systems and structures are refined
and streamlined in order to support

Educators work collaboratively to implement and monitor
improvement efforts.
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building operations, progress
monitoring, and improved instruction.

1. A committee is established to review proposed
teaming structures, roles, and responsibilities
2. Use proposed teaming draft (based on Shifting
Gears book & other research-based resources) as
guiding document for team of teachers and admin
to review and vet (Committee) and make edits to
teaming document based on feedback
3. Orient all faculty/staff to the new teaming structure,
roles, and responsibilities
4. Administration and building leaders develop a
system for completing classroom visit rounds of all
teachers each cycle

1.2 Staff consistently and effectively
collaborates, resulting in goal-oriented
and actionable outcomes in order to
effect greater student achievement
and growth.

Focus on assets and collaborative processes to reach
actionable outcomes.
1. ILT establishes shared norms that are referenced
frequently and that guide collaborative discussions
2. Shift professional mindsets from being blamefocused to personal accountability (Kegan & Lahey,
Dweck, Patterson, et al)
3. Establish a culture where focused agendas, meeting
minutes, and protocols facilitate collaboration and
communication

1.3 Communication at all levels is
Clear communication cycles to engage and sustain
accessible, clear, consistent, and timely collective efficacy.
in order to build a shared sense of
1. Establish a culture where focused agendas, meeting
ownership and collective
minutes, and protocols facilitate collaboration and
responsibility.
communication
2. Determine a clear method of two-way
communication among all members of the team and
between teams
3. Establish shared folders for all meeting minutes and
agendas with access given to all faculty, staff, and
administrators
4. Establish multiple modes of communication to
ensure that all information is timely and effectively
shared with all faculty/staff
1.4 Staff participate in job-embedded
professional development in order to
improve instruction and support our
shared vision

Continuous improvement (Plan, Do, Study, Act) through
coaching and feedback.
1. Academic
-The capacity of PLCs to focus on data analysis and
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looking at student work (study) is strengthened
through coaching and feedback (do) supported by
an outside trainer; administrators support and
monitor training and implementation
-Administrators, department heads provide
coaching and feedback as part of their practice on a
daily basis
- Peer observations engage educators in an
improvement cycle
2. Social-Emotional Learning (SEL)
(Administrators, Student Support Team)
Direct involvement, support, coaching, and
feedback to support the use of Restorative
Practices/Youth Development
3. School Culture/Climate
(Administrators, Department Heads, Student
Support Team)
-PBIS practices and procedures
-Culturally-responsive practices
-Positive collaboration based on trust, clear
communication, and focus on results
Effective implementation of the strategic objectives and initiatives outlined in this plan will result in the
following changes, each of which will bring us closer to our vision:
For students:
● Learning experiences become more consistent across the school with regards to: grade
appropriate, standards-based learning objectives; language objectives; meaningful tasks; multi
and varied student groupings; supports for all students; assessment; and feedback
● Students experience learning opportunities that are matched with their needs and interests
● Students are properly identified and matched to supports and interventions.
● Students see teachers learning from each other, promoting the growth mindset
● Students experience more consistency from classroom to classroom
For teachers and support staff:
● Educators examine formative, diagnostic, and or summative data once per cycle to analyze their
instruction in light of student progress toward standards.
● Educators establish priority areas for instructional focus and make necessary changes in those
areas to strengthen teaching and improve student learning.
● Support staff identify students requiring Tier 2 and Tier 3 interventions, and develop Student
Success Plans
● Each teacher is observed once per 6-day cycle
● Educators are more up-to-date about cross-grade and cross-curricular initiatives to enhance their
teaching
● All staff participate in goal-oriented meetings that result in actionable outcomes. All members
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●
●
●
●
●

know their roles and responsibilities both in the meeting and after the meeting
All staff take an active role in making strategic instructional decisions to improve student learning
Staff have trust in and value collegial relationships
Educators consider peer observations as essential to improving professional practice
Staff push each other’s thinking
All teachers participate in peer observations

For school administrators and department heads:
● Administrators and department heads establish a regular schedule for classroom visits, to be
lived with fidelity, to ensure that all school leaders and instructional staff monitor progress
regularly, and systematically make adjustments to strengthen teaching and student learning.
Each teacher is observed once per cycle.
● In collaboration with team leaders, administrators pre-plan agendas, set outcomes with lead
from each team; provide feedback and hold teams accountable for results.
● In collaboration with a representative from each team, administrators maintain in a visible
location a collaboratively developed dashboard of aligned focuses and work of teams
● Administrators and department heads use data to support teachers through the evaluation
process in alignment with teacher and team needs
● Administrators communicate clearly what is expected of teachers in terms of academic
intervention
● Administrators and department heads facilitate efficiently run meetings with a clear focus
aligned with school and district objectives to support student achievement and improved
instructional practice for their department/school. Meetings result in actionable outcomes with
all members knowledgeable about their resulting responsibilities
● Administrators regularly review meeting agendas and minutes to ensure that teams are focused
on the school’s improvement plan and that all meetings are goal-oriented and result in
actionable outcomes
● Administrators support Team Leaders and Department Heads to facilitate high-performing teams
with focused outcomes
● Administrators and department heads take an active role in making strategic instructional
decisions to improve student learning
● Administrators distribute leadership via shared decision-making for issues that are within the
school’s autonomy
● Administrators are transparent around issues that faculty/staff have input around decisionmaking as well as issues that are mandated
● Department heads adjust peer observation practices to match departmental goals (which are
aligned to school-wide goals)
● Administrators foster a culture that encourages and nurtures a collegial exchange of ideas
● Administrators emphasize that learning is ongoing for both students and teachers
● Administrators establish and communicate a purpose for peer observations
● Administrators allow time for teachers to observe other teachers and debrief with each other
Implementation
District support will come in a variety of forms including:
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● Guidance in developing a scheduling structure that supports regular team meetings that are
adhered to with fidelity
● Access to appropriate supports (eg. substitutes, flexible scheduling) to allow time for peer
observation cycles
● Regularly scheduled classroom visit rounds with district leaders to support calibration of
classroom observations, and the identification of areas of strength and focus
● Support in planning instructional leadership team meetings
● Planning and facilitation of regular turnaround plan progress monitoring sessions
● Professional development in professional learning communities and universal design for learning
Many aspects of this goal can begin during the summer of 2019 and into the first part of the school year.
For example, the Fuller ILT will develop structures and schedules for team meetings, professional
learning communities, and co-planning. School administrators and department heads will build a
classroom visit round schedule to ensure all teachers are observed every 6-day cycle. Professional
development planning will begin early to make best use of the full- and early-release days on the district
calendar. On an ongoing basis, the ILT will consistently revisit the turnaround plan to ensure all aspects
of the plan are being addressed. Every 30 school days, the ILT will participate in a progress monitoring
session facilitated by district leadership to assess progress toward benchmarks.
Barriers and Challenges identified with implementation of Priority Goal #1:
Barriers and Challenges

Possibilities for remediation

A schedule that is developed that is
not able to be held with consistency

All monthly staff meetings, departmental meetings,
Collaborative Team Times, professional development, ILT
meetings, and student assemblies are identified and scheduled
before the beginning of the school year. These meeting times
will be respected. All staff are responsible for adhering to the
schedule and reminding others (including administrators) that
these times are sacred.

Development of a meeting and
professional development schedule
that accommodates all needs

While recognizing the challenges of creating equity because of
the complexities of the schedules and teaming structures, it is
imperative that this work be done well in advance of the
academic year. This will allow for multiple meetings with key
stakeholders

Fostering a sense of shared
responsibility and accountability

Staff team-building opportunities; “Vision of a Fuller Teacher”
reflection activity; review core values; increase positive
feedback to all, together with reminders about what works
well; transparency in decisions and communication.

The three year implementation timeline for the strategic objectives of this goal are outlined in the table
below:
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Three Year Strategy Implementation Plan
Phase of
Implementation

Establish
Engage
Communicate
Build Capacity

Implement
Monitor, Manage,
Adjust
(using Data and
Plan-Do-Study-Act
Cycles)

Year 1
SY 2019-2020

Year 2
SY 2020-2021

Year 3
SY 2021-2022

1.2 Staff consistently and
effectively collaborates,
resulting in goal-oriented
and actionable outcomes
--Shift professional
mindsets from blamefocused to personal
accountability
.
1.4 Staff participate in jobembedded professional
development in order to
improve instruction and
support our shared vision
School Culture:
Culturally-proficient
practice
--Positive collaboration
models
-- High-performing teams
--Communication patterns
--Shared norms
1.1 Systems & Structures
--A committee is
established to review
proposed teaming
structures, roles, and
responsibilities
1.2 Staff consistently and
effectively collaborates,
resulting in goal-oriented
and actionable outcomes
- Establish a culture where
focused agendas, meeting
minutes, and protocols
facilitate collaboration and
communication

1.2 Staff consistently and
effectively collaborates,
resulting in goal-oriented
and actionable outcomes
--Shift professional
mindsets from blamefocused to personal
accountability
1.3 Communication at all
levels is accessible, clear,
consistent, and timely in
order to build a shared
sense of ownership and
collective responsibility.
--Establish multiple
modes of communication
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1.3 Communication
- Establish a culture where
focused agendas, meeting
minutes, and protocols
facilitate collaboration and
communication
-- Determine a clear
method of two-way
communication among all
members of the team and
between teams
-- Establish shared folders
for all meeting minutes
and agendas with access
given to all faculty, staff,
and administrators
--Establish multiple modes
of communication

1.4 Staff participate in
job-embedded
professional development
in order to improve
instruction and support
our shared vision
School Culture:
Culturally-proficient
practice
--Positive collaboration
models
-- High-performing teams
--Communication patterns
--Shared norms

1.4 Job-Embedded PD
-- Establish Professional
Learning Communities
-- Restorative
Practices/Youth
Development Professional
Development

Scale Up with High
Quality and Individual
and Collective Fidelity
(via strong
implementation,
monitoring, focused
support by the end of
the school year)

1.1 Systems and structures
are refined and
streamlined
--Administration and
building leaders develop a
system for completing
classroom visit rounds of
all teachers
--Use proposed teaming
draft (based on Shifting
Gears book & other
research-based resources)
as guiding document for
team of teachers and
admin to review and vet
(Committee) and make
edits to teaming document
based on feedback
-- Orient all faculty/staff to
the new teaming structure,

1.1 Systems & Structures
--A committee is
established to review
proposed teaming
structures, roles, and
responsibilities
1.2 Staff consistently and
effectively collaborates,
resulting in goal-oriented
and actionable outcomes
--Shift professional
mindsets from blamefocused to personal
accountability
- Establish a culture
where focused agendas,
meeting minutes, and
protocols facilitate
collaboration and

1.2 Staff consistently and
effectively collaborates,
resulting in goal-oriented
and actionable outcomes
--Shift professional
mindsets from blamefocused to personal
accountability
1.4 Staff participate in
job-embedded
professional
development in order to
improve instruction and
support our shared vision
School Culture:
--Culturally-proficient
practice
--Positive collaboration
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roles, and responsibilities

1.2 Staff consistently and
effectively collaborates,
resulting in goal-oriented
and actionable outcomes
in order to effect greater
student achievement and
growth
--ILT establishes shared
norms that are referenced
frequently and that guide
collaborative discussions
1.4 Staff participate in jobembedded professional
development in order to
improve instruction and
support our shared vision
Academic
--Develop peer observation
cycle
--Instructional Rounds
Social Emotional
-- Restorative
Practices/Youth
Development Professional
Development

communication
1.3 Communication
- -Establish a culture
where focused agendas,
meeting minutes, and
protocols facilitate
collaboration and
communication
- -Determine a clear
method of two-way
communication among all
members of the team and
between teams
- -Establish shared folders
for all meeting minutes
and agendas with access
given to all faculty, staff,
and administrators
--Establish multiple
modes of communication

models
- High-performing teams
--Communication
patterns
--Shared norms

1.4 Job-Embedded PD
Academic
-- Establish Professional
Learning Communities

Turnaround Practice #2
High Leverage Goal 2: Teachers and students are immersed in a culture where data is continuously
gathered and analyzed in order to assess student learning, adjust instruction, and optimize growth
and achievement for all students.
Theory of Action: If Fuller Middle School becomes a data-centered culture in which staff continually
assess student learning and make adjustments to practice using research-based instructional practices,
then teacher instruction and student learning will improve, resulting in optimal student learning and
growth.
Research considered in developing the strategic objectives for High Leverage Goal 2 include the U.S.
Department of Education report, Teachers’ Ability to Use Data to Inform Instruction: Challenges and
Supports, prepared by Barbara Means, Eva Chen, Angela DeBarger, Christine Padilla (2011). This report
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looks at challenges districts and schools face in educating teachers on the various types of data that can
be utilized to inform instruction and specifically addresses the challenges teachers face when learning to
utilize data in its various forms. The ILT also considered the article Data-Driven Decision Making:
Facilitating Teacher Use of Student Data to Inform Classroom Instruction by Catherine C. Schifter,
Natarajan, Diane Jass Ketelhut, & Amanda Kirchgessner (2014) This article presents a process used in a
National Science Foundation (NSF) funded project to help middle-grade science teachers use elaborate
and diverse data from virtual environment game modules designed for assessment of science inquiry.
This provides a possible framework for Fuller to use in order to make the data cycle a timely, accessible,
and effective process.
Fuller Middle School has also recently received an intensive series of trainings on universal design for
learning (UDL) to support educators in designing lessons that offer flexible learning options so all
students are provided access and challenge as appropriate. This training has included full-day, half-day
and coaching sessions. Furthermore, SchoolWorks noted in their site visit report that a strength of Fuller
was the availability of multiple sources of data, including iReady diagnostic scores, which are available
three times per year; additionally, MCAS scores and ACCESS scores also provide key data points.
As a result of this research and the school’s recent work with UDL, the ILT recognized the need to focus
the school’s efforts on improving staff capacity to analyze data and make adjustments to instruction.
This includes developing rigorous and engaging learning experiences for all students, supporting
teachers to embed real-time checks for understanding in their lessons, establishing a data-focused
culture in which teachers analyze a variety of assessments and adjust practice accordingly, and making a
concerted effort to increase authentic experiences for academic discourse and written expression in all
content areas.
The identified strategic objectives and initiatives are:
Strategic Objectives
2.1 All students have access to rigorous
and engaging learning opportunities in
order to optimize growth and
achievement for all students.

Initiatives/Actions
Students participate in Universally Designed lessons that
are both accessible and challenging effectively delivered
through a common lesson structure.
1. Deepen Universal Design for Learning (UDL)
practices for teachers of all content areas through
professional development
2. Conduct strengths and interests “survey” for
students to promote student engagement in
learning activities and integration of their unique
qualities and attributes in curriculum choices
3. Identify teaching models by content area to
establish consistency
4. Assess lesson plan template and make adjustments
as needed to align with each content area’s
instructional model
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5. Teachers from same grade level and content area
co-plan to ensure consistency of pacing, use of
meaningful tasks, and formative assessment
6. Establish a culture of peer observations that
include a pre-meeting and feedback.
2.2 Create a culture where teachers,
teams, and students employ systematic
approaches for gathering and analyzing
data to assess student learning and to
adjust instruction.

Instruction matches the needs of students and is
monitored and adjusted.
1. Identify key data points (e.g. Behavior-AttendanceGrades “BAG Check) to assess student progress
2. Systematically use PLCs to analyze relevant data
3. Setting of measurable goals by teachers and
students
4. Establish the space, time, and protocols to have
students self-assess, set goals, monitor goals,
reflect, and adjust goals to increase investment in
their own learning and school community (employ
student data chats during intervention block)
5. Schedule standards-based common assessments
6. Use of WIDA “Can-Do” descriptors for teachers and
students to assess and provide feedback

2.3 Teachers and teams design lessons
that support checks for understanding
and real-time adjustment to practice.

Students reach mastery via multiple and varied
opportunities to gain understanding.
1. All lesson structure supports checks for
understanding and real-time adjustment to
practice
2. Progress monitor trends across the building
through consistent cycle of classroom/instructional
visit rounds (CVRs). Use data from CVRs to identify
areas of strength and areas of focus for
improvement.

2.4 Students have increased
opportunities to engage in academic
discourse and written expression across
all disciplines in order to optimize
achievement for all students.

Students are provided with opportunities to express their
thinking in discourse and in writing with feedback to
increase volume and improve quality.
1. Identify writing and speaking skills for each grade
level that all disciplines address; develop anchor
charts that show how the skill is used in each
discipline and across disciplines
2. Establish a common understanding and frequency
of academic conversations across all disciplines.
3. Develop supports and rubric for academic
conversations for teachers and provide structures
and supports for students
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4. Create common rubrics based on grade-level ELA
standards to assess student writing across all
disciplines
5. Identify and clarify school-wide expectations on a
set of SEI strategies to be used on a consistent
basis
6. Identify “What does reading and writing look like in
my subject area?” Provide examples of
opportunities for incorporating into each content
area.
7. Develop a structure for supporting teachers of all
subjects in the development of students’ writing
and speaking skills (common team time?),
including SEI strategies
Effective implementation of the strategic objectives and initiatives outlined in this plan will result in the
following changes, each of which will bring us closer to our vision:
For students:
● Students are actively engaged in the work
● Students have appropriate choice in process and product of their learning, according to UDL
principles
● Students experience a clear and consistent effort on the part of staff and across the school to
reinforce positive behaviors
● Students receive PBIS and SEL interventions tailored to their specific needs when needed
● Students regularly and consistently self-monitor, self-reflect, and set and meet goals related to
their academic progress and their contributions to the school community
● Students receive and participate in instruction that is more closely aligned to their needs
● Students set SMART goals based on data and conferencing
● Students feel a sense of pride in accomplishing their goals
● Students have increased opportunities to improve written expression in all classes
For teachers and support staff:
● Following professional development, all teachers are observed implementing the new strategy
(e.g. UDL)
● All teachers engage students in learning for the entire duration of the class period
● Teachers base classroom management decisions on classroom behavioral and academic data
● Teachers implement school and department-endorsed effective instructional strategies with
fidelity (i.e. UDL, phenomena based science curriculum, STEAM learning)
● Once per cycle during common team time, teachers of the same grade level and content area coplan their lessons for the cycle
● Teachers incorporate content and thinking skills through a clearly-defined instructional model
(based on content area)
● Teachers and support staff participate in professional development that increases their fluency
and facility in looking at and analyzing data, and drawing conclusions that improve instruction
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● Teachers use multiple data points to adjust practice and match instruction to the needs of
individual students
● Teachers and support staff meet once per cycle during common team time with other educators
for a professional learning community
● Teachers integrate academic discourse and written expression opportunities in all disciplines
For school administrators and department heads:
● Administrators and department heads identify and implement content-specific best practices
aimed at increasing student engagement
● Administrators and department heads support teachers in implementing best instructional
practices (i.e. professional development, one-on-one or small group coaching)
● Department heads work with department members to increase their fluency and facility in
looking at and analyzing data, and drawing conclusions that improve instruction
● Department heads work with department members and with each other to determine trends in
the data and use those trends to make decisions about curriculum and instruction
● Department heads identify formative assessment techniques that are research-based and
support instructional staff to use them with fidelity
● Department heads support teachers in discipline-specific student conferencing best practices (i.e.
standards-aligned reading and math conferences based on data that shows student need)
● Administrators and department heads monitor student progress associated with conferencing
● Administrators and department heads observe classes and give feedback to teachers related to
academic discourse and written expression learning opportunities
● Administrators and department heads clearly communicate expectations for academic discourse
and written expression
● Administrators and department heads model data use in decision making
● Administrators and department heads use data to drive focus of professional development
● Administrators provide ongoing training and support (i.e. data coaches/leaders) to aid teachers in
using data effectively
● Administrators and department heads maintain a school-wide focus on the importance of a
student's environment and the role it plays in student engagement
● Administrators consistently collect and analyze data to facilitate decision making and to modify
school procedures to improve student engagement
Implementation
District support will come in a variety of forms including:
● Professional development in PLCs, with a focus on analyzing data and looking at student work
● Professional development in UDL
● Regularly scheduled classroom visit rounds with district leaders to support calibration of
classroom observations, and the identification of areas of strength and focus
● Support in planning instructional leadership team meetings
● Planning and facilitation of regular turnaround plan progress monitoring sessions
● Additional district support for the ELA and Math department heads to address and monitor
content-specific goals related to academic discourse and student writing
● Guidance in developing a scheduling structure that supports regular team meetings for co32

planning and PLCs that are adhered to with fidelity
● Support school participation in MTSS Tier 1 Academy through DESE
Training and implementation for professional learning communities and universal design for learning
began during the 2018-2019 school year. Therefore, teachers will be able to utilize those practices at
the start of the 2019-2020 school year. Ongoing training, through workshops and coaching, will
continue to provide staff with individual feedback so they improve their practice. School administrators
and department heads will build a classroom visit round schedule to ensure all teachers are observed
every 6-day cycle. These classroom visits serve to provide feedback to teachers, gather aggregate data,
and identify trends across the school. The ILT will consistently revisit the turnaround plan to ensure all
aspects of the plan are being addressed. Every 30 school days, the ILT will participate in a progress
monitoring session facilitated by district leadership to assess progress toward benchmarks.
Barriers and Challenges identified with implementation of Priority Goal #2:
Barriers and Challenges

Possibilities for remediation

Establishing a culture where students
analyze data to set goals, assess
learning and growth, and to adjust
strategies.

Students will work with teachers to set goals based on the
iReady diagnostic and online instruction data, conference with
their teachers on a regular schedule to assess their
achievement and growth using timely data and problem-solve
strategies to increase growth. Teachers will need to establish
schedules and routines during either class time or intervention
time for these conferences.

Establishing a culture where teachers
and teams employ systematic
approaches for gathering and
analyzing data to assess student
learning and to adjust instruction.

The Collaborative Teaming Time schedule will have a scheduled
block each cycle dedicated to analyzing student data (both from
iReady and from classroom assessments). Teachers will
continue to receive support from CCE in using protocols to
assist in the analysis of data.
Teachers will conduct formative assessments during classroom
instruction in order to adjust instruction as needed.

Time for lesson planning

A schedule will be developed that will be considered sacred and
treated with full fidelity. Department Heads will attend
meetings to ensure the designated time is used for planning.
Further, the co-planning document will provide evidence that
this time is being used effectively and will be monitored by the
administrative team.

Implementing UDL with fidelity

Regular walk-throughs using the CVR tool to provide data on
the implementation of UDL. Further, the co-planning template
provides evidence of planning lessons using UDL strategies.
Professional development will continue into the 2019-20 school
year to support teachers in becoming more proficient in
implementing UDL practices.
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Students growing 1 year

A continued emphasis on growing student achievement and
working on strategies to improve instruction is monitored
through the use of the CVR tool with feedback provided to
teachers on a regular basis. The continued use of iReady and a
focus on careful monitoring of its usage supports improved
student growth. Students will also continue to monitor their
growth and achievement through data conferences with their
teachers throughout the year.

The three year implementation timeline for the strategic objectives of this goal are outlined in the table
below:
Three Year Strategy Implementation Plan
Phase of
Implementation

Year 1
SY 2019-2020

Year 2
SY 2020-2021

Year 3
SY 2021-2022

2.1 All students have access to
rigorous and engaging learning
opportunities in order to
optimize growth and
achievement for all students
--Identify teaching models by
content area to establish
consistency

Establish
Engage
Communicate
Build Capacity

2.2 Create a culture where
teachers, teams, and students
employ systematic approaches
for gathering and analyzing data
to assess student learning and
to adjust instruction
--Establish the space, time, and
protocols to have students selfassess, set goals, monitor goals,
reflect, and adjust goals to
increase investment in their
own learning and school
community (employ student
data chats during intervention
block)
--Schedule standards-based
common assessments
--Use of WIDA “Can-Do”
descriptors for teachers and
34

students to assess and provide
feedback
2.3 Teachers and teams design
lessons that support checks for
understanding and real-time
adjustment to practice
--All lesson structure supports
checks for understanding and
real-time adjustment to
practice; launch, check for
understanding, students
explore/teacher checks for
understanding, wrap-up (can
apply to any model - workshop,
inquiry, UDL)
2.4 Students have increased
opportunities to engage in
academic discourse and written
expression across all disciplines
in order to optimize
achievement for all students
--Identify writing and speaking
skills for each grade level that
all disciplines address; develop
anchor charts that show how
the skill is used in each
discipline and across disciplines
--Establish a common
understanding and frequency of
academic conversations across
all disciplines.

Implement
Monitor, Manage,
Adjust
(using Data and
Plan-Do-Study-Act
Cycles)

2.1 All students have access to
rigorous and engaging learning
opportunities in order to
optimize growth and
achievement for all students
--Conduct strengths and
interests “survey” for students
to promote student
engagement in learning
activities and integration of
their unique qualities and
attributes in curriculum choices
--Assess lesson plan template
and make adjustments as

2.1 All students have
access to rigorous and
engaging learning
opportunities in order to
optimize growth and
achievement for all
students
--Identify teaching
models by content area
to establish consistency
2.2 Create a culture
where teachers, teams,
and students employ
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needed to align with each
content area’s instructional
model
--Teachers from the same grade
level and content area co-plan
to ensure consistency of pacing,
use of meaningful tasks, and
formative assessment
--Establish a culture of peer
observations that include a premeeting and feedback.
2.2 Create a culture where
teachers, teams, and students
employ systematic approaches
for gathering and analyzing data
to assess student learning and
to adjust instruction
--Identify key data points (e.g.
Behavior-Attendance-Grades
“BAG Check”) to assess student
progress
--Systematically use PLCs to
analyze relevant data
2.4 Students have increased
opportunities to engage in
academic discourse and written
expression across all disciplines
in order to optimize
achievement for all students
--Develop supports and rubric
for academic conversations for
teachers and provide structures
and supports for students
--Create common rubrics based
on grade-level ELA standards to
assess student writing across all
disciplines
--Identify and clarify schoolwide expectations on a set of
SEI strategies to be used on a
consistent basis
--Identify “What does reading
and writing look like in my
subject area?” Provide
examples of opportunities for
incorporating into each content

systematic approaches
for gathering and
analyzing data to assess
student learning and to
adjust instruction
--Establish the space,
time, and protocols to
have students selfassess, set goals,
monitor goals, reflect,
and adjust goals to
increase investment in
their own learning and
school community
(employ student data
chats during
intervention block)
--Schedule standardsbased common
assessments
--Use of WIDA “Can-Do”
descriptors for teachers
and students to assess
and provide feedback
2.3 Teachers and teams
design lessons that
support checks for
understanding and realtime adjustment to
practice
--All lesson structure
supports checks for
understanding and realtime adjustment to
practice; launch, check
for understanding,
students
explore/teacher checks
for understanding, wrapup (can apply to any
model - workshop,
inquiry, UDL)
2.4 Students have
increased opportunities
to engage in academic
discourse and written
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Scale Up with High
Quality and
Individual and
Collective Fidelity
(via strong
implementation,
monitoring, focused
support by the end
of the school year)

area.
--Develop a structure for
supporting teachers of all
subjects in the development of
students’ writing and speaking
skills (common team time?),
including SEI strategies

expression across all
disciplines in order to
optimize achievement
for all students
--Identify writing and
speaking skills for each
grade level that all
disciplines address;
develop anchor charts
that show how the skill
is used in each discipline
and across disciplines
--Establish a common
understanding and
frequency of academic
conversations across all
disciplines.

2.1 All students have access to
rigorous and engaging learning
opportunities in order to
optimize growth and
achievement for all students
--Deepen Universal Design for
Learning (UDL) practices for
teachers of all content areas
through professional
development

2.1 All students have
access to rigorous and
engaging learning
opportunities in order to
optimize growth and
achievement for all
students
--Conduct strengths and
interests “survey” for
students to promote
student engagement in
learning activities and
integration of their
unique qualities and
attributes in curriculum
choices
--Assess lesson plan
template and make
adjustments as needed
to align with each
content area’s
instructional model
--Teachers from the
same grade level and
content area co-plan to
ensure consistency of
pacing, use of
meaningful tasks, and
formative assessment
--Establish a culture of

2.2 Create a culture where
teachers, teams, and students
employ systematic approaches
for gathering and analyzing data
to assess student learning and
to adjust instruction
--Setting of measurable goals by
teachers and students
2.3 Teachers and teams design
lessons that support checks for
understanding and real-time
adjustment to practice
--Progress monitor trends
across the building through
consistent cycle of
classroom/instructional visit
rounds (CVRs). Use data from

2.1 All students have
access to rigorous and
engaging learning
opportunities in order to
optimize growth and
achievement for all
students
--Identify teaching models
by content area to
establish consistency
2.2 Create a culture
where teachers, teams,
and students employ
systematic approaches for
gathering and analyzing
data to assess student
learning and to adjust
instruction
--Establish the space,
time, and protocols to
have students self-assess,
set goals, monitor goals,
reflect, and adjust goals to
increase investment in
their own learning and
school community
(employ student data
chats during intervention
block)
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CVRs to identify areas of
strength and areas of focus for
improvement

peer observations that
include a pre-meeting
and feedback.
2.2 Create a culture
where teachers, teams,
and students employ
systematic approaches
for gathering and
analyzing data to assess
student learning and to
adjust instruction
--Identify key data points
(e.g. BehaviorAttendance-Grades
“BAG Check”) to assess
student progress
--Systematically use PLCs
to analyze relevant data
2.4 Students have
increased opportunities
to engage in academic
discourse and written
expression across all
disciplines in order to
optimize achievement
for all students
--Develop supports and
rubric for academic
conversations for
teachers and provide
structures and supports
for students
--Create common rubrics
based on grade-level ELA
standards to assess
student writing across all
disciplines
--Identify and clarify
school-wide
expectations on a set of
SEI strategies to be used
on a consistent basis
--Identify “What does
reading and writing look
like in my subject area?”
Provide examples of

--Schedule standardsbased common
assessments
--Use of WIDA “Can-Do”
descriptors for teachers
and students to assess
and provide feedback
2.3 Teachers and teams
design lessons that
support checks for
understanding and realtime adjustment to
practice
--All lesson structure
supports checks for
understanding and realtime adjustment to
practice; launch, check for
understanding, students
explore/teacher checks
for understanding, wrapup (can apply to any
model - workshop,
inquiry, UDL)
2.4 Students have
increased opportunities to
engage in academic
discourse and written
expression across all
disciplines in order to
optimize achievement for
all students
--Identify writing and
speaking skills for each
grade level that all
disciplines address;
develop anchor charts
that show how the skill is
used in each discipline
and across disciplines
--Establish a common
understanding and
frequency of academic
conversations across all
disciplines.
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opportunities for
incorporating into each
content area.
--Develop a structure for
supporting teachers of
all subjects in the
development of
students’ writing and
speaking skills (common
team time?), including
SEI strategies

Turnaround Practice #3
High Leverage Goal 3: Teachers and staff know students’ assets, needs, learning gaps and targets; they
match, progress monitor, and adjust interventions and accelerate learning so that all students grow
and reach or exceed learning targets.
Theory of Action: If Fuller Middle School effectively and intentionally match interventions to student
needs, monitor student progress, and adjust interventions accordingly, then all students will meet or
exceed their learning targets every year.
Research considered in developing strategic objectives for High Leverage Goal 3 focused on response to
intervention (RTI). Articles and other sources considered include Response to Intervention for Literacy in
Secondary Schools Matthew K. Burns, Ph.D., Rebecca Sarlo, Ph.D., Hollie Pettersson, Ph.D., which focuses
on how to make RTI in literacy effective in secondary school. We also reviewed the Institute of Education
Sciences practice guide Assisting Students Struggling with Mathematics: Response to Intervention (RtI)
for Elementary and Middle Schools, by Gersten, R., Beckmann, S., Clarke, B., Foegen, A., Marsh, L., Star, J.
R., & Witzel, B. (2009). During the review of this practice guide, we identified our evidence-based
strategies as required by ESSA. The strategies focus on providing Tier 2 and Tier 3 academic
interventions in mathematics. The IES practice guide states the following as having a strong level of
impact, with an effect size well over 0.25:
“Instruction during the intervention should be explicit and systematic. This includes providing models of
proficient problem solving, verbalization of thought processes, guided practice, corrective feedback, and
frequent cumulative review” and “Interventions should include instruction on solving word problems
that is based on common underlying structures.” Both of these strategies have been incorporated into
the Fuller Turnaround Plan.
(https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/rti_math_pg_042109.pdf)
Fuller Middle School has time embedded in their school schedule for interventions. During the WIN
(“What I Need”) Block, students will be scheduled for academic intervention according to their identified
needs for 4 of the 6-day cycle. The remaining two days will be used for social emotional learning and
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intervention. Screening will be conducted of all students through the iReady diagnostic, administered in
September, January, and June. Department heads and administrators will review the iReady data to
identify students in need of intervention and group them based on their gaps.
Based on the research, the ILT recognizes the necessity of creating a structured and systematic
intervention model in order to close achievement gaps for students.. To this end, the ILT is determined
to focus the strategies of this goal on establishing a clear system for Tier 2 and Tier 3 academic and
social-emotional interventions, providing explicit and systematic instruction during intervention time,
and engaging students in authentic literacy learning in all content areas.
The identified strategic objectives and initiatives are:
Strategic Objectives

Initiatives/Actions

3.1 Establish a system for Tier 2 & 3
academic interventions in order to
know students’ assets, needs, learning
gaps, and targets.

Students are universal screened to identify those at risk,
academic areas needed for support are identified and
matched with resources/instruction, and their progress is
monitored.
1. ILT establishes structures for Tier 2 & 3 academic
interventions to occur, including assigned
faculty/staff and frequency and duration of
intervention (year 1)
2. ILT will determine necessary professional
development for faculty/staff to be able to deploy
tiered academic interventions
3. Identify research-based models for tiered academic
interventions
4. At the beginning of the school year and/or upon
entry to Fuller, screen all students to identify those
at risk for potential mathematics and/or reading
difficulties, using iReady/Imagine Math diagnostic
tools and MCAS results, in alignment with district
protocol
5. Establish academic intervention team
a. monitor screening data
b. group students for intervention with
specified areas in need of support
c. strategically assign staff to support
intervention groups
d. engage in ongoing data monitoring to ensure
student iReady usage and lesson progress, as
well as overall intervention efficacy
6. Evaluate and select potential screening measures
beyond assessments in English
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7. Select screening measures based on the content
they cover, with an emphasis on critical instructional
objectives for each grade.
3.2 Students participate in explicit &
systematic Tier 2 and Tier 3
interventions as needed in order to
reach learning targets and narrow
learning gaps.

Students experience research based math interventions
during designated intervention blocks.
Math : These initiatives are evidence-based.
1. Provide models of proficient problem solving,
verbalization of thought processes, guided practice,
corrective feedback, and frequent cumulative
review.
2. Ensure that instructional materials are systematic
and explicit. In particular, they should include
numerous clear models of easy and difficult
problems, with accompanying teacher think-alouds.
3. Provide students with opportunities to solve
problems in a group and communicate problemsolving strategies.
4. Ensure that instructional materials include
cumulative review in each session.
5. Interventions should include instruction on solving
word problems that is based on common underlying
structures.
6. Teach students about the structure of various
problem types, how to categorize problems based
on structure, and how to determine appropriate
solutions for each problem type.
7. Teach students to recognize the common underlying
structure between familiar and unfamiliar problems
and to transfer known solution methods from
familiar to unfamiliar problems.
8. Provide 10 minutes per session of instruction to
build quick retrieval of basic arithmetic facts. Use
technology, flash cards, and other materials for
extensive practice to facilitate automatic retrieval.
9. Teach students how to use their knowledge of
properties, such as commutative, associative, and
distributive law, to derive facts in their heads.
Students experience research based reading interventions
during designated intervention blocks.
Reading:
1. Make available intensive individualized interventions
for struggling readers that can be provided by
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qualified specialists
2. Use reliable screening assessments to identify
students with reading difficulties and follow up with
formal and informal assessments to pinpoint each
student’s instructional needs.
3. Select an intervention that provides an explicit
instructional focus to meet each student’s identified
learning needs.
4. Provide interventions where intensiveness matches
student needs: the greater the instructional need,
the more intensive the intervention. Assuming a high
level of instructional quality, the intensity of
interventions is related most directly to the size of
instructional groups and amount of instructional
time.
3.3 Students engage in authentic
literacy learning in order to accelerate
learning in all disciplines and reach
learning targets.

Create the conditions and supports that promote higher
reading engagement.
1. Establish meaningful and engaging content learning
goals around the essential ideas of a discipline as
well as around the specific learning processes used
to access those ideas.
2. Make literacy experiences more relevant to student
interests, everyday life, or important current events.
3. Build classroom conditions to promote higher
reading engagement and conceptual learning
through such strategies as goal setting, self-directed
learning, and collaborative learning.
Provide explicit vocabulary instruction:
1. Dedicate a portion of regular classroom lessons to
explicit vocabulary instruction.
2. Provide repeated exposure to new words in multiple
contexts, and allow sufficient practice sessions in
vocabulary instruction.
3. Give sufficient opportunities to use new vocabulary
in a variety of contexts through activities such as
discussion, writing, and extended reading.
4. Provide students with strategies to make them
independent vocabulary learners.
Students receive direct and explicit comprehension
strategy instruction.
1. Select carefully the text to use when beginning to
teach a given strategy.
42

2. Show students how to apply the strategies they are
learning to different texts.
3. Make sure that the text is appropriate for the
reading level of students.
4. Use a direct and explicit instruction lesson plan for
teaching students how to use comprehension
strategies.
5. Provide the appropriate amount of guided practice
depending on the difficulty level of the strategies
that students are learning.
6. Talk about comprehension strategies while teaching
them.
3.4 Implement a system for Tier 2 & 3
social-emotional interventions in order
to know students’ assets, needs,
learning gaps and social-emotional
learning targets and for at-risk
students to receive appropriate socialemotional interventions

Students are universal screened to identify those at risk,
social-emotional areas needed for support are identified
and matched with resources/instruction, and their
progress is monitored.
1. Establish social/emotional intervention team in
order to review data to determine specific
interventions, discuss high needs students, and
arrange and facilitate some Tier 2 and Tier 3
interventions
2. Use Panorama student survey results as a screening
tool for social-emotional skills
3. Refine and use with fidelity Worry List procedure,
data review, intervention implementation, and goalsetting
4. Identify intervention modalities and times
5. Identify school-based interventions to address
social-emotional learning

Effective implementation of the strategic objectives and initiatives outlined in this plan will result in the
following changes, each of which will bring us closer to our vision:
For students:
● Students identified as being below grade level and/or in the lowest quartile will receive small
group intervention four times per cycle.
● Four times per 6-day cycle, all students receive instruction and targeted intervention based on
their unique learning needs. For math, these targeted interventions include explicit instruction in
problem solving, building math fluency, and cumulative review
● Students pass 70% of their iReady/Imagine Learning instructional lessons, meet 60% of target
stretch growth by winter diagnostic and 100% of target stretch growth by spring diagnostic.
● Students conference with teacher 3x per trimester to review data and performance and set
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achievement goals.
Students engage in authentic literacy learning opportunities during every lesson
Students build stronger vocabulary with evidence of increased use of new words in a variety of
contexts, both in writing and orally
Student demonstrate improved reading comprehension, with students able to identify the
strategies they use to understand a text
Students learn close reading skills in order to enhance comprehension of fiction and non-fiction
texts
Students participate in Falcon Time social-emotional learning block twice per cycle
All students understand and have access to chill zones in their classrooms.
All students participate in PBIS lessons and positive behavior reinforcement system.
Targeted group of students will participate in Student Support Team (SST)-facilitated Leadership
Class for more intensive SEL skill-building

For teachers and support staff:
● Teachers use iReady data to screen, assess, monitor student’s individual diagnostic result,
including assets/needs within domains; data-chat with students three times per WIN cycle to
address their levels and progress, and to facilitate goal setting.
● Once per cycle, teacher teams plan, implement, and monitor direct instruction and interventions
to address identified needs.
● Each trimester, teacher teams group students during intervention time based on their identified
gaps, and utilize iReady instructional to support students who are not being pulled for small
group instruction. Interventions will occur 4 times in a 6 day cycle.
● For math, teachers explicitly teach strategies for problem solving, incorporate opportunities to
build mathematical fluency daily, model thought processes by thinking aloud, and consistently
provide cumulative review
● Teachers link all literacy learning tasks to real-world writing applications, the students’ own lives,
and current events
● Teachers explicitly teach vocabulary with repeated exposure to new words in multiple contexts,
sufficient opportunities to use vocabulary in a variety of contexts both orally and in writing.
● Teachers explicitly teach students reading comprehension strategies.
● Teachers increase their own understanding of explicit literacy strategies including closing reading
● Educators deliver social emotional curriculum twice a cycle during Fuller Falcon Time
● Educators teach PBIS lessons, reinforce expected behaviors, and re-teach skills regularly and as
needed
For school administrators and department heads:
● Administration will monitor fidelity of implementation of Fuller Falcon Time lessons.
● Through regular observations and monthly conferencing with teachers, department heads
support instructional staff to apply authentic literacy teaching strategies into practice
● Through faculty meetings, classroom observations, and newsletters to staff, administration
clearly communicate expectations authentic literacy instruction and academic tasks
● At the start of each trimester, through proper grouping and scheduling of students and staff,
administrators ensure all students have dedicated intervention time.
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● Administrators monitor staff to ensure all teachers review the iReady instructional data once per
cycle to make certain students are meeting the goals for instructional time and percent of lessons
passed.
● After each diagnostic assessment, administrators use iReady data and MCAS data to ensure all
students are intentionally grouped to best match students with similar needs
● Through leadership team meetings and observations, administrators ensure department heads
are meeting with teachers on a monthly basis to review data and identify next steps for
supporting student achievement.
● Department heads use iReady data to know which students are behind grade level, not meeting
growth targets, not using iReady instructional at least 30-45 minutes per week, and/or not
passing 70% of their iReady instructional lessons.
● Once per month, department heads facilitate data chats with individual teachers or teams to
identify students who need additional support. Data will include iReady diagnostic, iReady
instructional, formative assessments, grades, and other quantitative or qualitative data the
department head feels appropriate.
Implementation
District support will come in a variety of forms including:
● Regularly scheduled classroom visit rounds with district leaders to support calibration of
classroom observations, and the identification of areas of strength and focus
● Support in planning instructional leadership team meetings
● Planning and facilitation of regular turnaround plan progress monitoring sessions
● Additional district support for the ELA and Math department heads to address and monitor
iReady instructional usage and provide guidance on data chats with teachers
● Guidance in developing a scheduling structure that supports regular team meetings for coplanning and PLCs that are adhered to with fidelity
● Training as needed in delivering math and reading interventions
● Assist school in pulling iReady reports, training teachers in the use of the diagnostic and
instructional components.
● Include iReady data as part of regular check-ins with school leadership.
● Assist in the identification and procurement of appropriate resources to build mathematical
fluency, if they do not already exist at Fuller.

Early work can begin during the summer to pair teachers effectively for the WIN Block. Once students
have completed the iReady diagnostic in the first week of September, department heads and
administrators will be able to group students and assign them to teachers based on the results of that
screening tool. Support for teachers will include additional iReady training in August and September,
followed by regular classroom observations by administration to ensure effective implementation of the
identified strategies. For those teachers needing additional support, school administration will work
with district leadership to identify a plan. School administrators and department heads will build a
schedule for reviewing iReady data, conducting data chats with teachers, and reporting back to the ILT.
The ILT will consistently revisit the turnaround plan to ensure all aspects of the plan are being addressed.
Every 30 school days, the ILT will participate in a progress monitoring session facilitated by district
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leadership to assess progress toward benchmarks.
Barriers and Challenges identified with implementation of Priority Goal #3:
Barriers and Challenges

Possibilities for remediation

Structures and supports for the
implementation of academic
intervention through iReady

There will be a schedule created for the academic Intervention
Block that will occur on 4 out of the 6 days of the school cycle.
Students will be placed in intervention groups based on their
academic needs as determined by the iReady diagnostic.
Teachers will conduct small group lessons with specific students
on a rotating cycle during every academic intervention block.
Teachers will also monitor students while using the iReady
instruction. Student incentive and goal charts will be
developed, Department Heads consult with teachers on student
achievement, growth, and usage data. The school will also hold
evening iReady workshops for parents to increase awareness
and support.

Structure and supports of socialemotional interventions

There will need to be continued work around effectively
implementing PBIS. The Student Support Team will begin
observing and working in classrooms in order to support
teachers and students.

Ensure priority of reading, writing, and
academic discourse across all
disciplines

Teacher-teacher workshops will be developed; department
meetings will be used to discuss strategies; peer observations
will be offered to see model lessons; a bank of sentencestarters/paragraph frames will be developed for student writing
and discourse, and a school-wide rubric for both writing and
verbal discourse will be created in order to articulate schoolwide expectations.

The three year implementation timeline for the strategic objectives of this goal are outlined in the table
below:
Three Year Strategy Implementation Plan
Phase of
Implementation

Year 1
SY 2019-2020

Year 2
SY 2020-2021

Year 3
SY 2021-2022
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3.1 Establish a system for
Tier 2 & 3 academic
interventions in order to
know students’ assets,
needs, learning gaps, and
targets.
--Identify research-based
models for tiered academic
interventions
--Evaluate and select
potential screening
measures beyond
assessments in English
--Select screening
measures based on the
content they cover, with
an emphasis on critical
instructional objectives for
each grade.
Establish
Engage
Communicate
Build Capacity

3.2 Students participate in
explicit & systematic Tier 2
and Tier 3 interventions as
needed in order to reach
learning targets and
narrow learning gaps.
Math---Provide models of
proficient problem solving,
verbalization of thought
processes, guided practice,
corrective feedback, and
frequent cumulative
review.
--Ensure that instructional
materials are systematic
and explicit. In particular,
they should include
numerous clear models of
easy and difficult
problems, with
accompanying teacher
think-alouds.
--Provide students with
opportunities to solve
problems in a group and
communicate problemsolving strategies.
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--Ensure that instructional
materials include
cumulative review in each
session.
--Interventions should
include instruction on
solving word problems that
is based on common
underlying structures
--Teach students about the
structure of various
problem types, how to
categorize problems based
on structure, and how to
determine appropriate
solutions for each problem
type. --Teach students to
recognize the common
underlying structure
between familiar and
unfamiliar problems and to
transfer known solution
methods from familiar to
unfamiliar problems.
--Provide 10 minutes per
session of instruction to
build quick retrieval of
basic arithmetic facts. Use
technology, flash cards,
and other materials for
extensive practice to
facilitate automatic
retrieval.
--Teach students how to
use their knowledge of
properties, such as
commutative, associative,
and distributive law, to
derive facts in their heads.
Reading---Make available intensive
individualized
interventions for struggling
readers that can be
provided by qualified
specialists
--Use reliable screening
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assessments to identify
students with reading
difficulties and follow up
with formal and informal
assessments to pinpoint
each student’s
instructional needs.
--Provide interventions
where intensiveness
matches student needs:
the greater the
instructional need, the
more intensive the
intervention. Assuming a
high level of instructional
quality, the intensity of
interventions is related
most directly to the size of
instructional groups and
amount of instructional
time.
3.3 Students engage in
authentic literacy learning
in order to accelerate
learning in all disciplines
and reach learning targets.
--Make literacy
experiences more relevant
to student interests,
everyday life, or important
current events.
--Build classroom
conditions to promote
higher reading
engagement and
conceptual learning
through such strategies as
goal setting, self-directed
learning, and collaborative
learning.
Provide explicit vocabulary
instruction:
--Dedicate a portion of
regular classroom lessons
to explicit vocabulary
instruction.
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--Provide repeated
exposure to new words in
multiple contexts, and
allow sufficient practice
sessions in vocabulary
instruction.
--Give sufficient
opportunities to use new
vocabulary in a variety of
contexts through activities
such as discussion, writing,
and extended reading.
--Provide students with
strategies to make them
independent vocabulary
learners
Provide direct and explicit
comprehension strategy
instruction:
--Select carefully the text
to use when beginning to
teach a given strategy.
--Show students how to
apply the strategies they
are learning to different
texts.
-- Make sure that the text
is appropriate for the
reading level of students.
-- Use a direct and explicit
instruction lesson plan for
teaching students how to
use comprehension
strategies.
--Provide the appropriate
amount of guided practice
depending on the difficulty
level of the strategies that
students are learning.
--Talk about
comprehension strategies
while teaching them
3.4 Implement a system for
Tier 2 & 3
social-emotional
interventions in order to
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know students’ assets,
needs, learning gaps and
social-emotional learning
targets and for at-risk
students to receive
appropriate socialemotional interventions
--Establish
social/emotional
intervention team in order
to review data to
determine specific
interventions, discuss high
needs students, and
arrange and facilitate some
Tier 2 and Tier 3
interventions
--Use Panorama student
survey results as a
screening tool for socialemotional skills
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Implement
Monitor, Manage,
Adjust
(using Data and
Plan-Do-Study-Act
Cycles)

3.1 Establish a system for
Tier 2 & 3 academic
interventions in order to
know students’ assets,
needs, learning gaps, and
targets.
--Establish academic
intervention team
- monitor screening data
- group students for
intervention with specified
areas in need of support
- strategically assign staff
to support intervention
groups
- engage in ongoing data
monitoring to ensure
student iReady usage and
lesson progress, as well as
overall intervention
efficacy

3.1 Establish a system for
Tier 2 & 3 academic
interventions in order to
know students’ assets,
needs, learning gaps, and
targets.
--Identify research-based
models for tiered
academic interventions
--Establish academic
intervention team
- monitor screening
data
- group students for
intervention with
specified areas in need of
support
- strategically assign
staff to support
intervention groups
- engage in ongoing
data monitoring to
3.2 Students participate in ensure student iReady
explicit & systematic Tier 2 usage and lesson
and Tier 3 interventions as progress, as well as
needed in order to reach
overall intervention
learning targets and
efficacy
narrow learning gaps.
--Evaluate and select
Reading-potential screening
--Select an intervention
measures beyond
that provides an explicit
assessments in English
instructional focus to meet --Select screening
each student’s identified
measures based on the
learning needs.
content they cover, with
an emphasis on critical
3.4 Implement a system for instructional objectives
Tier 2 & 3
for each grade.
social-emotional
interventions in order to
3.2 Students participate
know students’ assets,
in explicit & systematic
needs, learning gaps and
Tier 2 and Tier 3
social-emotional learning
interventions as needed
targets and for at-risk
in order to reach learning
students to receive
targets and narrow
appropriate sociallearning gaps.
emotional interventions
Math---Identify intervention
--Provide models of
modalities and times
proficient problem
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--Identify school-based
interventions to address
social-emotional learning

solving, verbalization of
thought processes,
guided practice,
corrective feedback, and
frequent cumulative
review.
--Ensure that
instructional materials
are systematic and
explicit. In particular,
they should include
numerous clear models
of easy and difficult
problems, with
accompanying teacher
think-alouds.
--Provide students with
opportunities to solve
problems in a group and
communicate problemsolving strategies.
--Ensure that
instructional materials
include cumulative
review in each session.
--Interventions should
include instruction on
solving word problems
that is based on common
underlying structures
--Teach students about
the structure of various
problem types, how to
categorize problems
based on structure, and
how to determine
appropriate solutions for
each problem type. -Teach students to
recognize the common
underlying structure
between familiar and
unfamiliar problems and
to transfer known
solution methods from
familiar to unfamiliar
problems.
--Provide 10 minutes per
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session of instruction to
build quick retrieval of
basic arithmetic facts.
Use technology, flash
cards, and other
materials for extensive
practice to facilitate
automatic retrieval.
--Teach students how to
use their knowledge of
properties, such as
commutative,
associative, and
distributive law, to derive
facts in their heads.
Reading---Make available
intensive individualized
interventions for
struggling readers that
can be provided by
qualified specialists
--Use reliable screening
assessments to identify
students with reading
difficulties and follow up
with formal and informal
assessments to pinpoint
each student’s
instructional needs.
--Provide interventions
where intensiveness
matches student needs:
the greater the
instructional need, the
more intensive the
intervention. Assuming a
high level of instructional
quality, the intensity of
interventions is related
most directly to the size
of instructional groups
and amount of
instructional time.
3.3 Students engage in
authentic literacy
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learning in order to
accelerate learning in all
disciplines and reach
learning targets.
--Make literacy
experiences more
relevant to student
interests, everyday life,
or important current
events.
--Build classroom
conditions to promote
higher reading
engagement and
conceptual learning
through such strategies
as goal setting, selfdirected learning, and
collaborative learning.
Provide explicit
vocabulary instruction:
--Dedicate a portion of
regular classroom lessons
to explicit vocabulary
instruction.
--Provide repeated
exposure to new words
in multiple contexts, and
allow sufficient practice
sessions in vocabulary
instruction.
--Give sufficient
opportunities to use new
vocabulary in a variety of
contexts through
activities such as
discussion, writing, and
extended reading.
--Provide students with
strategies to make them
independent vocabulary
learners
Provide direct and
explicit comprehension
strategy instruction:
--Select carefully the text
55

to use when beginning to
teach a given strategy.
--Show students how to
apply the strategies they
are learning to different
texts.
-- Make sure that the text
is appropriate for the
reading level of students.
-- Use a direct and
explicit instruction lesson
plan for teaching
students how to use
comprehension
strategies.
--Provide the appropriate
amount of guided
practice depending on
the difficulty level of the
strategies that students
are learning.
--Talk about
comprehension
strategies while teaching
them
3.4 Implement a system
for Tier 2 & 3
social-emotional
interventions in order to
know students’ assets,
needs, learning gaps and
social-emotional learning
targets and for at-risk
students to receive
appropriate socialemotional interventions
--Establish
social/emotional
intervention team in
order to review data to
determine specific
interventions, discuss
high needs students, and
arrange and facilitate
some Tier 2 and Tier 3
interventions
--Use Panorama student
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survey results as a
screening tool for socialemotional skills

Scale Up with High
Quality and Individual
and Collective Fidelity
(via strong
implementation,
monitoring, focused
support by the end of
the school year)

3.1 Establish a system for
Tier 2 & 3 academic
interventions in order to
know students’ assets,
needs, learning gaps, and
targets.
--ILT establishes structures
for Tier 2 & 3 academic
interventions to occur,
including assigned
faculty/staff and frequency
and duration of
intervention
--ILT will determine
necessary professional
development for
faculty/staff to be able to
deploy tiered academic
interventions
--At beginning of the
school year and/or upon
entry to Fuller, screen all
students to identify those
at risk for potential
mathematics and/or
reading difficulties, using
iReady/Imagine Math
diagnostic tools and MCAS
results, in alignment with
district protocols
3.3 Students engage in
authentic literacy learning
in order to accelerate
learning in all disciplines
and reach learning targets.
--Establish meaningful and
engaging content learning
goals around the essential
ideas of a discipline as well
as around the specific
learning processes used to

3.1 Establish a system for
Tier 2 & 3 academic
interventions in order to
know students’ assets,
needs, learning gaps, and
targets.
--Establish academic
intervention team
- monitor screening
data
- group students for
intervention with
specified areas in need of
support
- strategically assign
staff to support
intervention groups
- engage in ongoing
data monitoring to
ensure student iReady
usage and lesson
progress, as well as
overall intervention
efficacy
3.2 Students participate
in explicit & systematic
Tier 2 and Tier 3
interventions as needed
in order to reach learning
targets and narrow
learning gaps.
Reading---Select an intervention
that provides an explicit
instructional focus to
meet each student’s
identified learning needs.
3.4 Implement a system
for Tier 2 & 3
social-emotional

3.1 Establish a system for
Tier 2 & 3 academic
interventions in order to
know students’ assets,
needs, learning gaps, and
targets.
--Identify research-based
models for tiered academic
interventions
--Establish academic
intervention team
- monitor screening data
- group students for
intervention with specified
areas in need of support
- strategically assign staff
to support intervention
groups
- engage in ongoing data
monitoring to ensure
student iReady usage and
lesson progress, as well as
overall intervention
efficacy
--Evaluate and select
potential screening
measures beyond
assessments in English
--Select screening
measures based on the
content they cover, with an
emphasis on critical
instructional objectives for
each grade.
3.2 Students participate in
explicit & systematic Tier 2
and Tier 3 interventions as
needed in order to reach
learning targets and
narrow learning gaps.
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access those ideas.

interventions in order to
know students’ assets,
3.4 Implement a system for needs, learning gaps and
Tier 2 & 3
social-emotional learning
social-emotional
targets and for at-risk
interventions in order to
students to receive
know students’ assets,
appropriate socialneeds, learning gaps and
emotional interventions
social-emotional learning
--Identify intervention
targets and for at-risk
modalities and times
students to receive
--Identify school-based
appropriate socialinterventions to address
emotional interventions
social-emotional learning
--Refine and use with
fidelity Worry List
procedure, data review,
intervention
implementation, and goalsetting

--Provide models of
proficient problem solving,
verbalization of thought
processes, guided practice,
corrective feedback, and
frequent cumulative
review.
--Ensure that instructional
materials are systematic
and explicit. In particular,
they should include
numerous clear models of
easy and difficult problems,
with accompanying teacher
think-alouds.
--Provide students with
opportunities to solve
problems in a group and
communicate problemsolving strategies.
--Ensure that instructional
materials include
cumulative review in each
session.
--Interventions should
include instruction on
solving word problems that
is based on common
underlying structures
--Teach students about the
structure of various
problem types, how to
categorize problems based
on structure, and how to
determine appropriate
solutions for each problem
type. --Teach students to
recognize the common
underlying structure
between familiar and
unfamiliar problems and to
transfer known solution
methods from familiar to
unfamiliar problems.
--Provide 10 minutes per
session of instruction to
build quick retrieval of
basic arithmetic facts. Use
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technology, flash cards,
and other materials for
extensive practice to
facilitate automatic
retrieval.
--Teach students how to
use their knowledge of
properties, such as
commutative, associative,
and distributive law, to
derive facts in their heads.
Reading---Make available intensive
individualized interventions
for struggling readers that
can be provided by
qualified specialists
--Use reliable screening
assessments to identify
students with reading
difficulties and follow up
with formal and informal
assessments to pinpoint
each student’s instructional
needs.
--Provide interventions
where intensiveness
matches student needs:
the greater the
instructional need, the
more intensive the
intervention. Assuming a
high level of instructional
quality, the intensity of
interventions is related
most directly to the size of
instructional groups and
amount of instructional
time.
3.3 Students engage in
authentic literacy learning
in order to accelerate
learning in all disciplines
and reach learning targets.
--Make literacy experiences
more relevant to student
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interests, everyday life, or
important current events.
--Build classroom
conditions to promote
higher reading engagement
and conceptual learning
through such strategies as
goal setting, self-directed
learning, and collaborative
learning.
Provide explicit vocabulary
instruction:
--Dedicate a portion of
regular classroom lessons
to explicit vocabulary
instruction.
--Provide repeated
exposure to new words in
multiple contexts, and
allow sufficient practice
sessions in vocabulary
instruction.
--Give sufficient
opportunities to use new
vocabulary in a variety of
contexts through activities
such as discussion, writing,
and extended reading.
--Provide students with
strategies to make them
independent vocabulary
learners
Provide direct and explicit
comprehension strategy
instruction:
--Select carefully the text to
use when beginning to
teach a given strategy.
--Show students how to
apply the strategies they
are learning to different
texts.
-- Make sure that the text is
appropriate for the reading
level of students.
-- Use a direct and explicit
60

instruction lesson plan for
teaching students how to
use comprehension
strategies.
--Provide the appropriate
amount of guided practice
depending on the difficulty
level of the strategies that
students are learning.
--Talk about
comprehension strategies
while teaching them
3.4 Implement a system for
Tier 2 & 3
social-emotional
interventions in order to
know students’ assets,
needs, learning gaps and
social-emotional learning
targets and for at-risk
students to receive
appropriate socialemotional interventions
--Establish social/emotional
intervention team in order
to review data to
determine specific
interventions, discuss high
needs students, and
arrange and facilitate some
Tier 2 and Tier 3
interventions
--Use Panorama student
survey results as a
screening tool for socialemotional skills

Turnaround Practice #4
High Leverage Goal 4: The Fuller Middle School community fosters a safe and supportive school
climate in which all identities and cultures are valued and nurtured, so that all students develop a
sense of their own agency and role in local and global communities.
Theory of Action: If Fuller Middle School builds strong relationships between and among students and
staff through a supportive learning environment with consistent expectations informed by culturally61

responsive teaching, then students will become invested in themselves as learners and citizens.
Research considered in developing strategic objectives for High Leverage Goal 4 focused primarily on
cultural competence. For example, the ILT considered Inviting All Students to Learn by Hilary Dack and
Carol Ann Tomlinson (2015) which focused on building cultural competence capacity in staff to connect
with a diverse population where teachers become “students of their students.” The ILT also reviewed
James H. Lytle’s article Backtalk: Equity and School Time (2016) which gave a comparison of four types of
schools-urban, suburban, private, boarding-and how time engaged in school and school related activities
tracks students for work choices later in life. The ILT also reviewed Culturally Responsive Teaching
Matters! by Elizabeth B. Kozleski (2010) in which the author describes the ways in which culturally
responsive teaching practices allow students to connect their culture, prior knowledge, and performance
preferences to academic content. This connects students more fully to their learning and their teachers.
At the core of Fuller’s vision is students taking responsibility for their own learning and becoming
responsible citizens. With this goal in mind, and in light of the research, the ILT prioritized the work of
this goal around establishing and maintaining clear, high, coherent academic and behavioral
expectations for all students. To reach this goal, the strategic objectives for this turnaround plan include
establishing respectful relationships between students and staff, promoting opportunities for students to
take academic risks, and strengthening school pride among students and staff.
The identified strategic objectives and initiatives are:
Strategic Objectives

Initiatives/Actions

4.1 Respectful relationships are
established between students and
teachers based on relational trust in order
to foster a safe and supportive school
climate.

Students and staff build healthy expectations, trusting
relationships, and productive communication
1. Strengthen Restorative Practices and Youth
Development mindset and strategies via
embedded professional development
2. Fuller Falcon Time (Restorative block, twice a
cycle during WIN) is used to provide Tier 1 SEL
instruction with targeted skill-building related to
Fuller’s monthly character traits
3. Regular (e.g. twice a month) student-teacher
conferencing using structured interview and
problem-solving protocol with a focus on
academic and SEL student goal-setting
4. Each student maintains a Support Map of
trusted adults in the school setting that is
referred to regularly in order to ensure that
every student has adult champions in school

4.2 Students feel safe to take academic
risks and be active participants in their

Student centered practices support students fully
engaging in classroom and school community
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learning in order for all students to
develop a sense of their own agency and
role in local and global communities.

1. Culturally responsive teaching (including the
impact of trauma and poverty on learning)
professional development for all faculty, staff,
and administration
2. Enact School Rules, Interventions, and
Consequences structure to ensure:
a. Equitable responses to challenging
student behavior
b. Transparent process for responding with
both consequences and supportive
interventions
c. Clear, timely feedback given to all related
faculty, staff, and administration for
issues related to challenging student
behavior.
3. Restorative Circles are used frequently and
preventatively to address student-to-student
and/or staff-to-student conflict
4. PBIS Monthly character traits with related
vocabulary to frame the direct teaching of SEL
skills infusing the Learning & Life Competencies
into academic and SEL instruction (Tier 1)

4.3 Faculty, staff, and administration
Staff build trusting, positive relationships and
support each other, take pride in being a
community
part of the Fuller community, and is united
1. Establish baseline school culture and climate
in living our vision.
data using Panorama survey for students and
faculty/staff
a. Regular mid-point check-in surveys to
check progress during the school year
related to school culture & climate
2. All faculty/staff are meaningfully-engaged in
school initiatives by being a member of at least
one school team
a. Note: Consideration to be given for how
to engage non-instructional staff (e.g.
administrative assistants, custodians,
cafeteria workers, etc.) and teacher aides
3. Monthly grade-level assemblies to launch the
character trait to promote enthusiasm and
clarity about the character focus
4. An asset-based problem-solving model is used to
frame collaborative conversations.
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Effective implementation of the strategic objectives and initiatives outlined in this plan will result in the
following changes, each of which will bring us closer to our vision:
For students:
● Students have an adult that they see and interact with every day, and trust and can go to.
● Students see that adults recognize and honor them and their contributions
● Student behaviors improve
● Students are greeted by teachers in the hallway on the way to class
For teachers and support staff:
● Teachers have clear, consistent expectations for student behavior in and out of the classroom
● Teachers and support staff demonstrate increased understanding and application of youth
development and restorative practices
● Teachers monitor daily on-time attendance; student support team members call student’s family
every five absences
● Teachers establish class/team structures to recognize student success at least twice per
trimester.
● Teachers use restorative practices and PBIS strategies
● Student support team is visible in the hallways during homeroom and during passing times to
meet and greet students
● Student support team visits classrooms to support students and teachers
For school administrators and department heads:
● Department heads and administrators are visible in hallways to interact with and make sure
students make their way to homeroom in the morning and afternoon.
● Department heads and administrators are visible in the hallway between classes and in
classrooms on a daily basis
● Department heads and administrators provide support to teachers in establishing clear,
consistent expectations in and out of the classroom.
● Administrators establish and consistently maintain clear, consistent expectations for student
behavior.
● Administrators increase use of restorative practices and positive behavioral practices
Implementation
District support will come in a variety of forms including:
● Assisting administrators in establishing and implementing clear, coherent behavioral
expectations.
● Regularly scheduled classroom visit rounds with district leaders to support calibration of
classroom observations, and the identification of areas of strength and focus
● Support in planning instructional leadership team meetings
● Planning and facilitation of regular turnaround plan progress monitoring sessions
● Review of student conduct data during monthly check ins
● Support in identifying opportunities for professional development in culturally responsive
teaching
Early work can begin during the summer to develop a communication plan regarding school wide
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behavioral expectations, review the 2018-2019 Panorama Survey data, and to review and revise Fuller
Falcon Time lessons as needed. The ILT will consistently revisit the turnaround plan to ensure all aspects
of the plan are being addressed. Every 30 school days, the ILT will participate in a progress monitoring
session facilitated by district leadership to assess progress toward benchmarks.
Barriers and Challenges

Possibilities for remediation

Developing competency around culturally
responsive teaching

Professional development around Culturally Proficient Teaching
for all faculty and staff, create a PLC to learn about Culturally
Proficient Teaching using Zaretta Hammond’s Culturally
Responsive Teaching and the Brain.

Building community between and among
staff and students

Provide and devise meaningful opportunities for team-building
activities. Time for these activities will be scheduled on the
master calendar before the school year begins.

The three year implementation timeline for the strategic objectives of this goal are outlined in the table
below:
Three Year Strategy Implementation Plan
Phase of
Implementation

Establish
Engage
Communicate
Build Capacity

Year 1
SY 2019-2020

Year 2
SY 2020-2021

Year 3
SY 2021-2022

4.2 Student Safety
--Culturally responsive
teaching (including the impact
of trauma and poverty on
learning) professional
development for all faculty,
staff, and administration
--Enact School Rules,
Interventions, and
Consequences structure to
ensure:
-- Equitable responses to
challenging student behavior
-- Transparent process for
responding with both
consequences and supportive
interventions
-- Clear, timely feedback given
to all related faculty, staff, and
administration for issues
related to challenging student
behavior.
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4.3 Faculty, staff, admin
Support
--All faculty/staff are
meaningfully-engaged in
school initiatives by being a
member of at least one school
team
--Monthly grade-level
assemblies to launch the
character trait to promote
enthusiasm and clarity about
the character focus
4.2 Student Safety
--Culturally responsive
teaching (including the
impact of trauma and
poverty on learning)
professional development
for all faculty, staff, and
administration

Implement
Monitor, Manage,
Adjust
(using Data and
Plan-Do-Study-Act
Cycles)

--Enact School Rules,
Interventions, and
Consequences structure
to ensure:
- Equitable responses to
challenging student
behavior
- Transparent process for
responding with both
consequences and
supportive interventions
- Clear, timely feedback
given to all related faculty,
staff, and administration
for issues related to
challenging student
behavior.
4.3 Faculty, staff, admin
Support
--All faculty/staff are
meaningfully-engaged in
school initiatives by being
a member of at least one
school team
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--Monthly grade-level
assemblies to launch the
character trait to promote
enthusiasm and clarity
about the character focus
4.1 Respectful Relationships
--Regular (e.g. twice a month)
student-teacher conferencing
using structured interview and
problem-solving protocol with
a focus on academic and SEL
student goal-setting
--Each student maintains a
Support Map of trusted adults
in the school setting that is
referred to regularly in order
to ensure that every student
has adult champions in school
Scale Up with High
Quality and Individual
and Collective Fidelity
(via strong
implementation,
monitoring, focused
support by the end of
the school year)

4.2 Student Safety
--Restorative Circles are used
frequently and preventatively
to address student-to-student
and/or staff-to-student
conflict
--PBIS Monthly character traits
with related vocabulary to
frame the direct teaching of
SEL skills infusing the Learning
& Life Competencies into
academic and SEL instruction
(Tier 1)
4.3 Faculty, staff, admin
Support
--Establish baseline school
culture and climate data using
Panorama survey for students
and faculty/staff
- Regular mid-point check-in
surveys to check progress
during the school year related
to school culture & climate
--An asset-based problemsolving model is used to frame
collaborative conversations.

4.2 Student Safety
--Culturally responsive
teaching (including the
impact of trauma and
poverty on learning)
professional
development for all
faculty, staff, and
administration
--Enact School Rules,
Interventions, and
Consequences structure
to ensure:
- Equitable responses
to challenging student
behavior
- Transparent process
for responding with both
consequences and
supportive interventions
-- Clear, timely feedback
given to all related
faculty, staff, and
administration for issues
related to challenging
student behavior.
4.3 Faculty, staff, admin
Support
--All faculty/staff are
meaningfully-engaged in
school initiatives by
being a member of at
least one school team
--Monthly grade-level
assemblies to launch the
character trait to
promote enthusiasm
and clarity about the
character focus
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Section VI: District Systems
The district has provided support to Fuller Middle School over the years, including the addition of a
Student Success Coach, the addition of a library media specialist, and 2-days per week of support from a
STEAM instructional coach. Also, professional development (PD) for English Language Arts and Social
Studies teachers in gradual release of responsibility and the balanced literacy approach, and PD for
Mathematics teachers in Routines for Reasoning has been offered. There has also been PD for
Department Heads in providing feedback, and participation of all school evaluators in Research for
Better Teaching’s Analyzing Teaching for Student Results course, as well as support for effective coteaching through the Making Money Matter grant. However, the addition of these staff members and
other supports did not result in the student achievement results necessary for school improvement.
Moving forward, the district will support the Fuller turnaround plan with job-embedded professional
development that will include peer observations, training and coaching for Universal Design for Learning,
leadership support for department heads on observations and feedback through Teaching and Learning
Alliance, coaching in professional learning communities with an emphasis on looking at data and
analyzing student work, and any additional professional development that is deemed necessary to the
implementation of the plan. This support will include both funding for training and consultation as well
as the provisioning of substitute teachers as needed. The district will support a team of educators from
Fuller Middle School to participate in the Department of Elementary and Secondary Education MTSS
Inclusive Tier 1 Instruction Academy to develop a cohort within the school that can lead the work of
universal design on a daily basis. The district will also provide additional support for the building
principal in the turnaround leader competencies.
The district will monitor the implementation of classroom visit rounds using the district-adopted
observation tool as a means for identifying trends, areas of strength, and areas of focus for classroom
instruction. This includes continuing to organize regular district-led classroom visits and the monitoring
of Fuller administration’s implementation of weekly visits to all classrooms. These district-led classroom
visit rounds, in which members of central office participate, occurred 5 times in 2018-2019 and will be
scheduled every 6 weeks for the 2019-2020 school year. Additionally, we will expand this practice to
include bimonthly classroom visit rounds by school administrators and department heads from the other
secondary schools. Beginning in September, the Fuller leadership team will also participate in classroom
visit rounds at the other secondary schools every month to build vertical and horizontal alignment of
instructional practices across the district. To support this endeavor, the district will provide training
during the summer of 2019 to all district leaders as well as secondary administrators and department
heads in the use of the SchoolWorks observation tool to ensure calibration of classroom observations
during classroom visit rounds.
The district continues to review and revise curriculum to ensure it is standards-aligned, rigorous,
supported with appropriate resources, and lived in the classroom. The district is currently completing
Year Two of the Grades 6-8 Science curriculum revision, Year One of the Grades 6-8 Math and
Technology Education curriculum revisions, and Year One of the Grades 6-12 History/Social Sciences and
World Language curriculum revisions. We have already taken the initial steps for the upcoming Grades
6-12 English Language Arts curriculum review through a partnership with Johns Hopkins Institute for
Education Policy in coordination with the Department of Elementary and Secondary Education. This
partnership includes an assessment of current reading selections to determine the expanse of student
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learning experiences across themes and genres. Johns Hopkins is also conducting a thorough review of
the standard alignment and rigor of the district’s current ELA/English curriculum. This data will inform
the curriculum revisions in 2019-2020.
Regarding interventions for English learners, the district will replace the iReady diagnostic and
instructional platform that is used to screen general education students with Imagine Learning. Fuller
will have autonomy to group students for academic and social emotional intervention as deemed
necessary to support the implementation of the turnaround plan.
The district will dedicate substantial resources in the form of on-site support throughout the year. This
includes monthly check-ins with the building principal to provide assistance in the development of his
turnaround leader capacities and regularly-scheduled meetings with the English Language Arts and Math
department heads to identify areas in need of support and follow-up action steps. The district will
schedule, plan, and facilitate progress monitoring every 30 school days and coordinate with
SchoolWorks to plan a turnaround site visit during the second half of the academic year. Furthermore,
the district will provide assistance at all instructional leadership team and stakeholder meetings.
Beginning with fiscal year 2019, the Framingham school district transformed its budgeting process from
an incremental to a zero-based budgeting method. Led by the Superintendent of Schools, all aspects of
the district budget--from school and departmental budgets to spending from grants--were scrutinized to
ensure efficient use of resources. A wide range of data points including student enrollment, staffing,
class sizes, past spending, curriculum revision, and program expansion were reviewed to ensure all
schools and departments receive the appropriate resources. This has been pivotal to ensuring equity of
resource allocation across the district. As a result, for fiscal year 2020, Fuller Middle School will receive
a higher per pupil expenditure than every other school in the district with the exception of our
alternative high school and the elementary school that houses our emotional disabilities program.
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This analysis includes expenses and salaries, with funding from Title I as well as the district’s operating
budget. This does not, however, include additional funding sources like Title IIA, Title III, and Title IVA
which have also historically supported Fuller Middle School and are anticipated to continue to do so
moving forward. It is worth noting that this analysis does not include operating expenses that come
from other departments within the district. For example, the district departments have purchased
materials to support bilingual education and STEAM instruction at Fuller Middle School. These expenses,
which include such items as library books in Spanish and Portuguese, robotics equipment, video
cameras, instruments, Apple desktop computers, and materials for project-based units have not been
factored into the table above.
Early conversations regarding budget planning beyond fiscal year 2020 includes moving some positions
currently supported by grants onto the operating budget which would, in turn, create opportunities for
additional supports at Fuller Middle School. For example, Title I funding will be used to support the
Student Success Coach in fiscal year 2020 but is scheduled to move to the operating budget within the
next 1-2 years. Additionally, the Office of Teaching and Learning has planned for the expansion of
Fuller’s robotics program (during the school day and after school), including the purchase of new kits.
Funding from the operating budget for the Office of Teaching and Learning and Title IIA, along with any
turnaround grant funding that becomes available, will support stipends for more frequent and longer
instructional leadership team meetings at Fuller Middle School than is generally provided for in other
schools. This will allow for appropriate progress monitoring of the turnaround plan as well as planning
for faculty meetings and any adjustments to practice that need to be addressed. These funding sources
will also cover the professional development outlined above.

Changes in Policy and Strategies to Consider under State Law
Districts are required to consider the following changes to policy and strategies for any school
designated Underperforming, and are granted statutory flexibilities to enhance their efforts to
address them. However all schools, even those without this designation, can benefit from
considering these changes. Check all that apply and attach a copy of the revised collective
bargaining agreement. Joint Resolution Committee decision, or Memorandum of
Understanding/Agreement.
Curriculum and Instruction
X Expand, alter, or replace curriculum: The Superintendent may expand, alter or
replace the curriculum and program offerings of the school, including the
implementation of research based early literacy programs, early interventions for
struggling readers and the teaching of advanced placement courses or other rigorous
nationally or internationally recognized courses, if the school does not already have
such programs or courses
Expand use of time: The Superintendent may expand the school day or school year, or
both, of the school
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Add Kindergarten or pre-Kindergarten: The Superintendent may, for an elementary
school, add prekindergarten and full day kindergarten classes, if the school does not already
have such classes
Financial and Asset Management
Reallocate school budget: The Superintendent may reallocate the uses of the existing
budget of the school
X Reallocated district budget: The Superintendent may provide additional funds to
the school from the budget of the district, if the school does not already receive
funding from the district at least equal to the average per pupil funding received for
students of the same classification and grade level in the district. (If the school
receives funding at least equal to the average per pupil funding, with the approval of
the School Committee, the Superintendent can direct additional funds to the school.)
Human Resources
Attract and retain leaders and teachers: The Superintendent may provide funds, subject
to appropriation and following consultation with applicable local unions, to increase the
salary of any administrator, or teacher in the school, to attract or retain highly qualified
administrators, or teachers or to reward administrators, or teachers who work in
underperforming schools that achieve the annual goals set forth in the turnaround plan
Make staffing changes: The Superintendent may, following consultation with applicable
local unions, require the principal and all administrators, teachers and staff to reapply for
their positions in the school, with full discretion vested in the superintendent regarding his
consideration of and decisions on rehiring based on the reapplications
Implement new systems: The Superintendent may establish steps to assure a continuum
of high expertise teachers by aligning the following processes with a common core of
professional knowledge and skill: hiring, induction, teacher evaluation, professional
development, teacher advancement, school culture and organizational structure
X Leadership development: The Superintendent may establish a plan for professional
development for administrators at the school, with an emphasis on strategies that develop
leadership skills and use the principles of distributive leadership
Professional Development and Collaboration
X Embedded professional development: The Superintendent may include a provision of
job embedded professional development for teachers at the school, with an emphasis on
strategies that involve teacher input and feedback
Expanded teacher planning time: The Superintendent may provide for increased
opportunities for teacher planning time and collaboration focused on improving student
instruction
Leadership and Governance
Change Collective Bargaining and Policies: The Superintendent may limit, suspend or
change 1 or more provisions of any contract or collective bargaining agreement, as the
contract or agreement applies to the school; provided, that the superintendent shall not
reduce the compensation of an administrator, teacher or staff member unless the hours
of the person are proportionately reduced
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Change District Policies: The Superintendent may limit, suspend or change 1 or more
school district policies or practices, as such policies or practices relate to the school
Additional Strategies
Study best practices: The Superintendent may develop a strategy to search for and study
best practices in areas of demonstrated deficiency in the school
Address mobility and transiency: The Superintendent may establish strategies to
address mobility and transiency among the student population of the school
Additional strategies: The Superintendent may include additional components based on
the reasons why the school was designated as underperforming and the recommendations
of the local stakeholder group
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Section VII: Goals, Benchmarks, and Progress Monitoring
School Progress Monitoring Process
Use of Data
The school recognizes the need to create a data-mindful culture. Therefore, use of data will be
purposefully introduced into meeting structures wherever practical and appropriate. Students, teachers,
staff teams, and administrators will use data from various sources--formative assessments, exit tickets,
online platform interventions, MCAS, ACCESS, SWIS data, Panorama, and other surveys -- during
prescribed frequency intervals (TBD) to assess student progress aligned to student performance
benchmarks and make adjustments to practice when data evidence indicates necessary changes.
Students in partnership with teachers will look at individual data, classroom performance, and progress
towards meeting standards and goals and create strategies to improve academic performance, establish
SMART goals, and develop plans to meet identified goals, both social emotional and academic. Teams,
by content and grade, will meet every cycle to discuss student data, exit tickets, assessments and
observe trends in student performance and adjust practice to meet standards and objectives. During
common team time, teachers will look at data from daily formative assessments, common assessments
(to be developed), iReady, MCAS, ACCESS, Imagine Learning; patterns and trends will be determined and
analyzed, with adjustments made as needed. School leadership will collect data, analyze it, make
observations, and share their conclusions with teachers, as appropriate. School leadership will also
present selected data to the ILT for its analysis.
Tier 2 and 3 interventions
Currently during Fuller’s “What I Need” (WIN) block students are engaged in academic interventions for
both math and reading through the use of the iReady learning platform for at least 30-45 minutes per
cycle. While students work on individual lessons as determined by iReady, teachers monitor and assist
students as necessary. Up to twice a cycle, students are pulled into small groups and work directly with a
teacher on lessons assigned by teachers and focused on each student’s individual needs. Leveled Literacy
Intervention (LLI) is currently used with small groups of students by special educators and will be
considered, along with other intervention resources, for use with students. To augment this practice,
the Team Leaders and Department Heads will use data from the iReady diagnostic to inform their
decisions when making student intervention groups and assigning teachers to groups.
Teaming structures to support the use of data:
Students: In partnership with teachers, students will look at individual data, classroom performance, and
progress towards meeting standards and goals and create strategies to improve academic performance,
establish SMART goals, and develop strategies and plans to meet identified goals, both personal and
academic. As this is new for students, an adjustment period is expected.
Teams (Content and Grade): Department heads and teams will analyze data from classroom visit rounds,
teacher feedback, standardized testing, iReady, Imagine Learning/Math, and student surveys to
determine trends, strengths, and challenges in implementation of the turnaround plan and make
adjustments to practice to improve student performance. As this is new for teachers, an adjustment
period is expected.
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ILT Progress Monitoring Preparation Prior to School (ILT), DIstrict, SSoS Progress Monitoring
Progress monitoring will be conducted on a systematic basis throughout the year. The Fuller ILT will
develop a template for progress monitoring data. Feedback will be shared with the staff based on a
communication plan to be developed. Data will be accumulated by designated staff (based on a
structure to be developed) and administrators, and the ILT will use the data and conclusions drawn to
check for efficacy and to make adjustments as needed. The data will be analyzed by staff, administrators,
the ILT, and the district for effectiveness, trends, and adjustments.
The school’s administrative leadership team, consisting of administrators and department heads, will
develop a schedule to ensure every teacher is observed once in a 6-day cycle. During the alreadyexisting weekly administrative leadership team meetings and again monthly at ILT meetings, this data
will be reviewed to ensure: (1) the schedule is adhered to so that all staff are observed regularly; (2)
teachers are receiving feedback related to classroom observations; and (3) data is analyzed to identify
areas of focus for faculty meetings, team meetings, and professional development. This process will
allow school leadership to identify challenges and make corrections as soon as they are identified.
Potential Barriers
An adjustment of instructional practices from being teacher-focused to student-focused requires a
change of culture and thinking. This requires staff professional development and a shift of mindset. An
unfamiliarity with reviewing and using data requires professional development and acclimation time.
Buy-in and mindset changes also require time for staff to re-orient its thinking from being deficit-based
to asset-based.
All of these obstacles will require consistent reinforcement and fidelity on the part of administrators and
department heads, as well as student support staff from the first day when staff returns and going
forward. Regular classroom visits using the CVR based off of a scheduling template, a dedicated folder
for all meeting agendas and minutes, and open communication will help with maintaining fidelity to the
goals and initiatives.
District Progress Monitoring Process
School (ILT), DIstrict, SSoS Progress Monitoring- 6 times per year
For each of the high leverage goals in this turnaround plan, we have identified benchmarks to monitor
progress toward school improvement. Every 30 school days, the Fuller Middle School instructional
leadership team will participate in a progress monitoring session facilitated by members of district
leadership. Because the district has three elementary schools participating in a collective turnaround
plan, district leadership already has substantial experience with this process. During these sessions,
members of the Fuller instructional leadership team will have the opportunity to reflect on their
progress, receive feedback from district leaders, and make adjustments as necessary based on
outcomes. Each of these progress monitoring sessions will be structured using the Issaquah protocol to
ensure the reflection and feedback is delivered through a thoughtful and intentional process. The ILT is
the conduit for all monitoring, communication, and adjustments. The ILT is responsible for ensuring that
any and all adjustments occur and for monitoring their effectiveness.
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District Responsibility toward collecting data (CVR)
The district monitors the implementation of classroom visit rounds (CVR) using the district-adopted
observation tool as a means for identifying trends, areas of strength, and areas of focus for classroom
instruction. This includes continuing to organize regular district-led classroom visits and the monitoring
of Fuller administration’s implementation of weekly visits to all classrooms. These district-led classroom
visit rounds, which began in the fall of the 2018-2019 school year, are supported by members of central
office and are scheduled every 6 weeks for the 2019-2020 school year. After each visit, the identified
trends are shared with staff. Moving forward, data will be shared with individual teachers following each
walk-through to provide feedback and allow teachers to adjust instruction if needed. After each districtled CVR, the data will be reviewed by the ILT and used to monitor shifts throughout the year in order to
help prioritize areas of focus in alignment with the turnaround plan.
Potential Barriers
During the 2018-2019 school year, district-led classroom visit rounds were well-received at Fuller Middle
School because structures were in place and consistently adhered to. During the district-led visits,
members of Fuller’s leadership team engaged with district leaders in high-level discussions related to
student engagement and instructional practice. Following each visit, areas of strength and focus were
communicated to the school faculty. However, the school did not meet expectations in conducting the
school-based classroom visit rounds during the 2018-2019 year, even with targeted district support. It
will be critical to successful implementation of the turnaround plan that school-based classroom visits
occur as articulated, to ensure all staff are receiving regular feedback and have the opportunity to make
any necessary adjustments to their practice. To proactively address this challenge, the district will
support the school’s administration in creating and following-through on their CVR schedule, joining
school leadership on their school-based classroom visits every two weeks as needed if progress
monitoring data indicates they are not meeting their goals.
Furthermore, as communication and follow-through of school leadership have been a struggle in the
past, district leadership will schedule monthly check-in meetings with the building principal to provide
direct and targeted feedback, and offer additional support as necessary. If progress monitoring indicates
a greater need, these meetings will be increased to two per month.

Turnaround Practice #1: Leadership, shared responsibility & professional collaboration
The school has established a community of practice through leadership, shared responsibility
for all students and professional collaboration.
Measurable Annual Goals
(MAGs) for Student
Achievement
Interim Benchmarks for
Teachers/Practitioners

We will meet or exceed accountability targets as set by DESE for all
students and the lowest performing students group.

1. By October, there will be an established template for agendas
and minutes, established norms, and all teams have begun
utilizing the new templates for team meetings, department
meetings, and PLC's. At least one cycle of agendas will be
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2.

3.

4.

5.

6.
7.

8.

Interim Benchmarks for
Students

included, and the system will be on a Google Team Drive. By
December, all teams are using these items for all meetings.
Will sustain this target and monitor every 30 days.
By October, 45% of classroom observations are rated a 3 in
the following areas: grade appropriate, standards-based
learning objectives; content objectives; meaningful tasks;
multi and varied student groupings; supports for all students;
assessments; feedback. Dec target= 60% Feb target= 75% April
target= 90% June target= 100%
By October, a tracking sheet with dates of observation has
been created. And each teacher is observed once per cycle by
administration and department heads, as evidenced by CVR
logs. Will sustain this target and monitor every 30 days.
By October, teacher teams meet once per cycle to analyze
student assessment data, reflect on instruction, and identify
priority areas for instructional focus, as evidenced by team
meeting agendas and minutes. Will sustain this target and
monitor every 30 days.
By November, all faculty who are required by FTA contract to
write professional practice goals in 2019-20 will develop goals
aligned with the Turnaround Plan focus areas, as evidenced by
Talent Ed reports (100% of all faculty by Year 2).
By November, 100% of PLCs will develop a goal for
professional practice aligned with the Turnaround Plan goals
and strategic objectives.
Staff responses on the annual Turnaround Practices survey will
show that 2) Staff believe the following is in place fairly
consistently throughout the school or part of the school's
culture: a common sense of urgency and ownership for the
success of all students is shared amongst most staff, as
demonstrated through staff discourse and actions (baseline
41%- target 60%); 4) Most staff share a relational, trustfocused culture with each other and coaches that is solution
oriented and focused on improvement... (baseline 31%, target
50%); 6) Formal structures and opportunities for fostering
staff input into school decisions and initiatives are in place and
used effectively... (baseline 33%, target 52%).
By October, a pre- and post-conference template with guiding
questions will be developed. By January, at least 50% of
teachers have participated in at least one peer observation.
May target= 100%

1. By June 2020, 100% of students will meet their annual growth
goals on the reading and math iReady assessment. By June
2020, 35% of students will meet annual stretch growth in
reading and math.
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Turnaround Practice #2: Intentional practices for improving instruction
The school employs intentional practices for improving teacher-specific and student-responsive
instruction.
Measurable Annual Goals
(MAGs) for Student
Achievement
Other MAGs
3 required by statute:
1. Student acquisition of
twenty-first century
skills
2. Development of
college
readiness

We will meet or exceed accountability targets as set by DESE for all
students and the lowest performing students group.

1.

2.

Student Acquisition of Twenty-First Century Skills: By
January, the school will develop and pilot an academic
discourse rubric. By March, evidence of effective academic
discourse is present in at least 40% of classrooms. May= 60%.
(Benchmark will be adjusted based on the developed rubric)
Development of College Readiness: Increase the percentage
of students meeting/exceeding expectations on the June 2020
MCAS in ELA from 31% to 40%, in math from 19% to 35%, and
in science from 10% proficient/advanced to 22%.

Interim Benchmarks for
Teachers/Practitioners

1. By October, the average classroom rating in cognitive
engagement, as measured by classroom observations (2.3b
on the CVR tool), will be 2.0; by December 2.25; by February
2.5; by April 2.75; and by June 3.0.
2. By October, the average classroom rating as measured by
lever 2.2 on the CVR tool in grade level and content area (e.g.
grade 6 math) alignment of standards and pacing will be 2.25;
by December 2.5; by February 2.75; and by April 3.0.
3. Classroom observations demonstrate consistent
implementation of content and thinking skills through the
UDL model, as measured by lever 2.3c, such that the average
score by October is 2.1; December is 2.3; by February is 2.5;
and by April is 2.75, and by June is 3.0.
4. By June, the ILT will develop a consistent grading practices
and expectations across the school. By June each content
area will develop and pilot a common rubric.

Interim Benchmarks for
Students

1. By October, student self-reflection tickets, aligned with the
Panorama survey and relevant research, will be developed
and translated into high incidence languages. By December,
all students will have completed one survey. By June,
students will regularly complete the survey twice per
trimester during Fuller Falcon Time.
2. By January, the school will develop and pilot an academic
discourse rubric. By March, evidence of effective academic
discourse is present in at least 40% of classrooms. May= 60%.
(Benchmark will be adjusted based on the developed rubric)
3. By June 2020, 100% of students will meet their annual growth
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goals on the reading and math iReady assessment. By June
2020, 35% of students will meet annual stretch growth in
reading and math.

Turnaround Practice #3: Student-specific supports and instruction to all students
The school is able to provide student-specific supports and interventions informed by data and
the identification of student-specific needs.
MAGs for Student
Achievement

We will meet or exceed accountability targets as set by DESE for all
students and the lowest performing students group.

Interim Benchmarks for
Teachers/Practitioners

1. By October, the iReady "Monitoring and Responding to Online
Instruction" tool will be adapted to monitor the fidelity of
implementation of WIN block intervention instruction. By
December, 100% of WIN block intervention classroom
observations will show evidence that teachers are using the tool
and adapting instruction as needed.
2. By October, a menu is developed for Tier 2 and 3 socialemotional interventions and the "Worry List" template will be
revised. By December, the menu is used to establish
individualized interventions for each student in need of Tier 2
and 3 support as evidenced by up-to-date documentation in the
Worry List. Will sustain this target and monitor every 30 days.

Interim Benchmarks for
Students

1. By June 2020, 100% of students will meet their annual growth
goals on the reading and math iReady assessment. By June
2020, 35% of students will meet annual stretch growth in
reading and math.
2. By the first week of October, at least 45% of students will pass
at least 70% of their iReady instructional lessons; 60% in
December; 75% in February; 90% in April, and 100% in June.
90% of lessons will be on Imagine Learning by October and will
remain consistent throughout the rest of the school year.
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Turnaround Practice #4: School Culture and Climate
A safe, orderly, and respectful environment for students and a collegial and collaborative
culture among teachers.
MAGs for Student
Achievement

Other MAGs

7 required by statute:
1. Parent and family
engagement
2. Building a culture of
academic success
among
students
3. Building a culture of
student support and
success among school
faculty and staff
4. Student attendance,
dismissal rates, and
exclusion rates (a
measure
is needed for each of
these
three items)
5. Student safety and
discipline
6. Student promotion and
dropout rates

We will meet or exceed accountability targets as set by DESE for all
students and the lowest performing students group.

1. Parent and Family Engagement: By June, 35% of families will
complete the Panorama Survey (210 responses). By June, the
percent of favorable results on the Panorama survey will
increase by 15% in the categories of School Climate and Barriers
to Engagement
2. Building a Culture of Academic Success: By October, student
self-reflection tickets, aligned with the Panorama survey and
relevant research, will be developed and translated into high
incidence languages. By December, all students will have
completed one survey. By June, students will regularly complete
the self-reflection survey twice per trimester during Fuller
Falcon Time.
3. Building a Culture of Student Support and Success: By June,
students will regularly complete the survey twice per trimester
during Fuller Falcon Time AND the percentage of favorable
results of the Panorama survey in the categories of School
Belonging, Teacher-Student Relationship, and School
Engagement will increase by 10%.
4. Student Attendance, Dismissal Rates, and Exclusion Rates:
a. By October, At least 95% of students are in
attendance and on time on average daily. Will sustain
this target and monitor every 30 days.
b. By October, student out of school suspension rates
per month will decrease by 10% for all students and
20% for Students with Disabilities from the 20182019 school year as reported by Aspen X2. Will
sustain this target and monitor every 30 days.
5. Student Safety and Discipline: Daily office referrals (major)
for August and September will decrease by 10% from the 20182019 school year as reported through SWIS (Using the Average
Referrals per Day per Month Multi-Year Report in SWIS). Will
sustain this target and monitor every 30 days.
6. Student Promotion and Dropout Rates: Fuller will maintain its
current rate of 0.2% of students retained.
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Interim Benchmarks for
Teachers/Practitioners

1. Staff responses on the annual Turnaround Practices survey will
show that 2) Staff believe the following is in place fairly
consistently throughout the school or part of the school's
culture: a common sense of urgency and ownership for the
success of all students is shared amongst most staff, as
demonstrated through staff discourse and actions (baseline
41%- target 60%); 4) Most staff share a relational, trust-focused
culture with each other and coaches that is solution oriented
and focused on improvement... (baseline 31%, target 50%); 6)
Formal structures and opportunities for fostering staff input
into school decisions and initiatives are in place and used
effectively. (baseline 33%, target 52%).

Interim Benchmarks for
Students

1. By October: Daily office referrals (major) for August and
September will decrease by 10% from the 2018-2019 school
year as reported through SWIS (Using the Average Referrals per
Day per Month Multi-Year Report in SWIS). Will sustain this
target and monitor every 30 days.
2. By October, student self-reflection tickets, aligned with the
Panorama survey and relevant research, will be developed and
translated into high incidence languages. By December, all
students will have completed one survey. By June, students will
regularly complete the survey twice per trimester during Fuller
Falcon Time.
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Appendices
Appendix A Data Tables from Section IV
Chronic Absenteeism
Student Group
All Students
Grade 6
Grade 7
Grade 8
Hispanic/Latinos
White
African American
High Needs
English Language Learners
Students with Disabilities
Economically Disadvantaged

2016-2017:

Percent of Students in Each Student
Group Chronically Absent 2018-2019
18%
18%
15%
22%
22%
16%
14%
22%
24%
22%
24%

Student Attendance Data

2017-2018:
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Panorama Culture and Climate Survey Student Responses
Category

% of Students

Change over
previous survey

Emotion regulation

41%

-4

Belonging

42%

+1

School engagement

27%

+3

School safety

45%

-5

School teacher-student
relationships

51%

+2

Self-management

61%

-1

Social awareness

57%

0

Panorama Culture and Climate Survey Staff Responses
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iReady Math and Reading Diagnostic Growth and Achievement Scores Winter 2019
Winter 2019 Math
Grade or
Student
Group

Winter 2019 Achievement and
Change from Fall 2018 (standard view)

Median
Annual
Growth

% Met
>80%
Annual
Growth

% Met
100%
Annual
Growth

% Met
>80%
Stretch
Growth

% Met
100%
Stretch
Growth

% Tier 1

% Tier 2

% Tier 3

Whole
School

92%

53

48

22

14

28 (+8)

30 (=)

41 (-9)

Grade 6

76%

43

8

29 (+7)

33 (+7)

38 (-14)

Grade 7

77%

42

13

23 (+8)

32 (-4)

44 (-5)

Grade 8

117%

59

19

34 (+11)

25 (-2)

41 (-8)

English
Learners

108%

97

91

41

29

7 (+5)

18 (+5)

67 (=)

9 (-9)

Students
with
Disabilities

92%

48

42

22

14

18 (+10)

36 (+8)

46 (-16)

1 (-1)

Median
Annual
Growth

% Met
>80%
Annual
Growth

% Met
100%
Annual
Growth

% Met
>80%
Stretch
Growth

% Met
100%
Stretch
Growth

% Tier 1

% Tier 2

% Tier 3

Whole
School

82%

50

47

26

18

33 (+8)

17 (=)

50 (-8)

Grade 6

98%

50

15

21 (+8)

25 (=)

54 (-8)

Grade 7

47%

40

16

32 (+5)

13 (+2)

55 (-7)

Grade 8

125%

52

22

42 (+11)

26 (-1)

42 (-10)

English
Learners

52%

51

49

19

14

3 (+1)

4 (+3)

78 (+20)

15 (-24)

Students
with
Disabilities

66%

41

33

20

10

18 (+6)

17 (+4)

64 (-7)

1 (-2)

% Not
Complete

Winter 2019 Reading
Grade or
Student
Group

Winter 2019 Achievement and
Change from Fall 2018 (standard view)
% Not
Complete
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Spring 2018 MCAS 2.0 Data
Achievement Area

Spring 2017
Average Score

Spring 2018
Average Score

Spring 2018
Target Score

ELA

489.3

488.6

491.3

Math

488.4

485.2

490.2

Science/Tech/Eng.
(Gr. 8 only)

52.4

47.8

55.3

Percent of Students Meeting or Exceeding Expectation for MCAS Achievement

English Language Arts

Mathematics

Grade

Spring 2017

Spring 2018

Grade 6

29%

27%

Grade 7

35%

33%

Grade 8

24%

33%

All Grades

29%

31%

Grade 6

27%

16%

Grade 7

25%

22%

Grade 8

27%

20%

All Grades

27%

19%

Growth Area
ELA

Student Growth Percentile

Exceeded/Met/
Below Target

All students

51.9

Met

High Needs

49.9

Below

Econ. Disadvantaged

50.0

Met

EL/fEL

51.7

Met
84

Math

Chronic
absenteeism rate

SWD

46.0

Below

Hispanic/Latino

49.4

Below

Lowest quartile

43.2

Below

White

53.0

Met

All students

45.3

Below

High Needs

45.2

Below

Econ. Disadvantaged

46.1

Below

EL/fEL

46.3

Below

SWD

45.6

Below

Hispanic/Latino

44.8

Below

Lowest quartile

43.8

Below

White

44.9

Below

All students

17.2

Below target of 15.4

Appendix B Fuller What WIll Change table (see attached Word document)
Appendix C Fuller Year Long Progress Monitoring Template (see attached Excel workbook)
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